INTEGRATION
CONFERENCE

14-15.11.2019
Tallinn, Estonia

L ESE D EED -

INntegration ﬂ.t
Foundation [



Conference programme

14.11.2019

9.00-10.00
10.00-10.15
10.15-11.00

11.00-12.30

12.30-13.30
13.30-15.00

15.00-15.30
15.30-17.00

18.00-21.00

Registration, morning coffee
Opening of the conference, opening remarks

Keynote speaker Robert Phillipson (Copenhagen Business
School, Denmark) “English, panacea or pandemic”

Plenary session “Prevalence of English as a challenge to
multilingualism”. Moderator - Geda Paulsen (Institute of the
Estonian Language, Estonia)

e Antonella Sorace (University of Edinburg, UK) “The Chal-
lenge of maintaining multilingualism in a globalized
world”

e Sanita Lazdina (Rezekne Academy of Technologies, Lat-
via) “Language as a Value: from Languaging to Translan-
guaging in a Multilingual Society”.

e Mirjam Laurisaar (Pipedrive, Estonia) “Multilingualism in
international company, case of Pipedrive”

Lunch

Plenary session “Multilingualism, identity and integration”.
Moderator — Marianna Makarova (Government Office, Estonia)

« Nayr Correia Ibrahim (Nord University, Norway) “Multilin-
gual-identity turn: developing a multilingual set within
a language rights perspective”

e Sari Pdyhdnen (University of Jyvaskyla, Finland) “Official
bilingualism, monolingual integration training and mul-
tilingual lives - challenges for integration policies”

e Elin Thordardottir (McGill Univeristy, Canada) “Multilin-
gual adolescents in two distinct language environments:
Effects of exposure, utility, language policy, identity and
attitudes”

Coffee-break

Plenary session “Multilingualism in education - policy,
threats and opportunities” Moderator - Birute Klaas-Lang
(University of Tartu, Estonia)

e Theo Marinis (University of Konstanz, Germany) “Lan-
guage development in multilingual children and chal-
lenges as well as opportunities for educational systems”

e Kerttu Rozenvalde (Latvian Language Agency, Latvia)
“Multilingual language use and ideology of One Lan-
guage at a Time: Insights into language issues in higher
education”

Dinner

15.11.2019

8.30-9.00

9.00-10.30

10.30-11.00
11.00-12.30

12.30-14.00
14.00-15.00

Vice-minister of education of Czech Republic Vaclav
Velcovsky “The Czech Republic - Towards New Challenges in
Language Education”

Plenary session “Integration through multilingual
education” Moderator - Didzis Melbiksis (UNHCR)

» Erika Hoff (Florida Atlantic University, USA) “The nature
of dual language skills children at the time of school
among children from minority language homes”

e Monika S. Schmid (University of Essex, UK) “Language
attrition and professional re-immersion”

e Claudia Maria Riehl (Ludwig-Maximilians-Universitat
Minchen, Germany) “Why multilingual education makes
a difference: Educational programs and their contribu-
tion to integration”

Coffee-break
Workshops

e Monika S. Schmid “First language attrition and profes-
sional re-immersion” (in English)

e Ministry of the Interior “What is on Your mind, Family
migration?” (in English)

e “Transvaal” Kristina Norman’s video and discussion (in
Estonian/Russian)

e Ministry of Culture “Integrating Estonia 2030” (in Estoni-
an, simultaneous translation to English)

Lunch

Political debate between Estonian political parties.
Moderator - Juri Nikolajev (ERR)

Conference moderator - Toomas Roolaid
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Speakers

Robert Phillipson is an Emeritus Professor at Co-
penhagen Business School, Denmark. British by or-
igin, he studied at Cambridge and Leeds Universi-
ties, UK, and has a doctorate from the University of
Amsterdam. He worked for the British Council in
Algeria, Yugoslavia, and London, before emigrating
to Denmark in 1973. His main books are Linguistic
imperialism (Oxford University Press, 1992), Eng-
_— lish-only Europe? Challenging language policy
Robert Phillipson  (routledge, 2003), updated and translated into
French as La domination de l'anglais: un défi pour
[’Europe (Libre & Solidaire, 2019), and Linguistic
imperialism continued (Routledge, 2009). He has
co-edited books on language rights and multilin-
gual education, including Why English? Confront-
ing the Hydra (2016) and Language Rights (four volumes, with his wife, Tove
Skutnabb-Kangas, 2017). He was awarded the UNESCO Linguapax prize in 2010.

Keynote speaker
Copenhagen Business
School

English, Panacea or Pandemic

In principle any language can serve noble or evil purposes. However, it is only dominant languages
that may function as a panacea or pandemic. Imperial languages are enforced by structural means (re-
sources) and ideologies (beliefs, attitudes), with linguicism functioning in comparable ways to racism,
sexism, and classism. English and Chinese are currently rival imperial languages, but differ considerably
in the use of military, economic, geopolitical, and cultural (so-called soft) power, including language
promotion. The European integration project is currently in deep trouble at both the supranational
and national/sub-national levels, whereas the consolidation of English throughout continental Europe
and in many EU institutional functions and ‘actions’ - e.g. the Bologna process and the creation of a
single European education and research ‘area’/market - these all serve to strengthen English linguistic
hegemony and to marginalise other languages, including minority languages. This makes it imperative
that the rights of speakers of all 24 EU official and working languages are fully enforced, and that within
each member state there are language policies, officially sanctioned and implemented, that can main-
tain a vibrant balance between national languages and foreign languages at all levels of education.
This can contribute to multilingualism and integration in forms that counteract linguicism.

It is important to assess how macro, meso, and micro level elements in language policy consolidate
English in late capitalism. Seeing English as a panacea leads to an excessive concentration on English
in schools, and promotion in academia and publications policy privileging English. Just as homo sovi-
eticus entailed territorial, cultural, and linguistic dispossession, the globalisation of homo americanus
represents a comparable threat that, if not counteracted, can rapidly evolve into a pandemic. Global Eu-
ropeanisation began in what became named ‘America ‘justified’ by the fraudulent myth of unoccupied
territory, terra nullius, in ideologies embraced by the Papacy, John Locke, and presidents from George
Washington to Trump. Global Americanisation now permeates social and professional life through cul-
tura nullius norms, McDonaldisation. The structural violence of the neoimperialist linguistic consolida-
tion of ‘global’ English as a lingua nullius, as though the language is a universal need, and detached
from the forces underpinning its expansion, is orchestrated by the US and UK governments, the British
Council, TESOL, uncritical applied linguistics, and complicit academics (de Swaan, van Parijs, Graddol, et
al). Empirical studies - of for instance, lLanguage policy in higher education, to assess whether linguistic
capital accumulation or dispossession is occurring — need to be multi-disciplinary. Policy-makers must
ensure that English is piloted between the Scylla and Charybdis of panacea and pandemic.

For elaboration see references at www.cbs.dk/en/staff/rpmsc.

Antonella Sorace is Professor of Developmental
Linguistics at the University of Edinburgh. She is a
world leading authority and has published widely
in the field of bilingual language development,
where she brings together methods from linguis-
tics, experimental psychology, and cognitive sci-
ence. She is also committed to disseminating the
findings of research on bilingualism in different
Antonella Sorace sectors of society. She is the founding director of
the research and information centre Bilingualism
Matters, which currently has 26 branches in 3 dif-
ferent continents.

University of Edinburgh
Bilingualism Matters

The challenge of maintaining multilingualism in a globalised world

Research shows that bilingualism in any languages, regardless of their status, prestige, and world-
wide diffusion, can give children and adults a range of linguistic, cognitive and social benefits: for
example, enhanced metalinguistic and literacy skills, a good understanding of other people’s points
of view, and mental flexibility in dealing with complex situations. It is the fact of having more than
one language that matters, regardless of which languages. This should be an incentive for speakers of
any minority language to use their language; for migrant families to continue to speak their lLanguage
at home, with an awareness that this is beneficial to their children’s linguistic and social integra-
tion; more generally, to regard multilingualism and language maintenance as an investment for life
that can enrich countries and their citizens. However, a widespread view is that ‘English is enough’,
because of its strength and prestige as an international language. I will show how building bridges
between research and society can help debunking both old and new myths and enable more people
in different sectors to make informed decisions about language learning and maintenance.

Sanita Lazdina is a Professor of Applied Linguistics
at Rézekne Academy of Technologies in Rézekne,
Latvia. Since 2016 she has also been a Senior Ex-
pert in the ESF project A Competence-based Ap-
proach to Learning Processes conducted by the
National Centre for Education in Latvia, in which
she is leading an expert group for developing a
new school curriculum for Latvian in primary and
secondary schools of Latvia. In 2009-2010 she
worked as a guest professor at University of Gre-
ifswald (Germany), and in 2014 she was a visiting
scholar at Tallinn University with support from the
Estonian Ministry of Education and Research and
the Archimedes Foundation.

Sanita Lazdina

Rézekne Academy of
Technologies
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Among her fields of research are language and educational policies, approaches
and methods in language acquisition (L1 and L2), monoglossic and heteroglossic
ideologies in language education, but also multilingualism in the Baltic States
in general, e.g. with regard to regional and minority languages, the economic
value of less used languages, folk linguistics and other issues. Her articles have
been published in Sociolinguistica, Current Issues in Language Planning,Journal
on Ethnopolitics and Minority Issues in Europe and others. Together with Heiko
F. Marten, she has co-edited the book Multilingualism in the Baltic States. Soci-
etal Discourses and Contact Phenomena (2019, Palgrave Macmillan).

Language as a Value: from Languaging to Translanguaging in a Multi-
lingual Society

Concepts such as languaging and translanguaging which have recently become popular in sociolin-
guistics reflect transitions in the perception of language itself, of its values and functionalities in
contemporary multilingual societies. In this context, discussions apply also to processes of language
acquisition: how to connect an education system with multiple practices of language users, how to
keep or to question boundaries between languages, or how to respect and to employ diverse linguis-
tic repertoires of pupils and students in the development of their literacy and pluriliteracy?

These issues will be discussed in the context of the on-going educational reform in Latvia which
started in 2017 (the European Social Fund project “A Competences Approach to Learning Processes”, in
brief “Skola2030”, is a part of this reform). Topics will also include different societal and political dis-
courses regarding the reform and new approaches to mother tongue education and the acquisition of
Latvian as a second language surrounded by other varieties.

Mirjam Laurisaar has worked in the IT industry for
the better part of her career with previous posi-
tions at Skype and Microsoft. She is currently lead-
ing the Estonian recruitment team at Pipedrive,
one of the fastest growing tech companies in Esto-
nia. She has been surrounded by different cultures
and languages throughout her past and current
jobs, from Customer Service to Tourism to HR. She
loves diversity and working for global companies,
but at the same time feels strongly connected to
Pipedrive her own Estonian roots. She is keen on finding a
good balance between maintaining Estonian cul-
ture and language while working in a multination-
al organisation.

Mirjam Laurisaar

Pipedrive is a multinational company with offices spread out across eight locations in six countries.
We pride ourselves on our level of diversity - in our Tallinn and Tartu offices alone, we have employ-
ees from 45 different nationalities. We consider ourselves to be as much of a global company as we
are Estonian, with the headquarters and biggest office being in Tallinn. English is Pipedrive’s official
working language, but it is common to hear various other languages like Portuguese, Hindi, Spanish
or Russian in our offices. At Pipedrive we believe that learning Estonian language and culture is the
key to make expats feel part of Estonia. Talent Acquisition Team Lead at Pipedrive Mirjam Laurisaar
will discuss the challenges and successes Pipedrive has faced when finding the right balance be-
tween embracing diversity and maintaining our own identity as an Estonian company.

Nayr Correia Ibrahim is Associate Professor of Eng-
lish Subject Pedagogy at Nord University in Bodg,
Norway. Originally from South Africa, where she
grew up multilingual, Nayr has worked in Portugal,
Cairo, Hong Kong and 20 years in Paris, where she
headed the Young Learner and Bilingual Education
programmes for the Teaching Centre at the British
Council.

Nayr’s interests include early language learning,
Nayr Correia Ibrahim bi/multilingualism, multiple Lliteracies and lan-
guage and identity. Nayr holds an MA in TEFL and
a PhD in trilingualism, triliteracy and identity from
the University of Reading. She has published ar-
ticles and chapters on bi/multilingualism and identity in books and journals,
such as, Multilingual Matters and the Encyclopaedia of Language and Educa-
tion. She has also contribute to projects on multilingualism in the EU: she was
on a panel of experts reviewing the EU’s Key Competencies for Lifelong Learn-
ing (2018) and contributed to the ECML project, Early Language Learning: In-
spiring language learning in the early years.

Nord University

Nayr’s research also focuses on children’s voices, learning to learn in the lan-
guage classroom, children’s language rights and authentic children’s literature
for cross-curricular and intercultural development. Her publication, Teaching
children how to learn, Delta Publishing, with Gail Ellis, won an award at the 2016
ESU English Language Awards in the category, Resources for Teachers. Nayr is a
member of the Nord Research Group for Children’s Literature in ELT (CLELT).

The multilingual-identity turn: developing a multilingual mindset
within a language rights perspective

The narrow view of belonging, the one-nation-one-culture-one-language paradigm, has had a profound
impact on how we perceive speakers of multiple languages and language learning in schools. There is a
dissonance between the continued longing for an idealized monolingual state and the reality of the super-
diverse societies of the 21st century, where children are exposed to multiple lLanguage contact situations
from a very young age: they switch between several languages to communicate with binational parents
and monolingual relatives; they integrate new language communities as a result of parents’ chosen or
forced mobility; they learn foreign languages in primary school; they have English as a basic skill in the
school curriculum; and attend after-school heritage language programmes. Inevitably, this multilingual
scenario has a significant impact on children’s early experiences of language, literacy and identity. Yet,
society still defines multilingual individuals through the narrow, restrictive monolingual lens and edu-
cation systems continue to treat languages as separate entities. This approach often results in ignoring,
banishing and sometimes punishing children’s plurilingualism, with the predictable social, educational
and personal consequences of rejection.

Despite the multilingual turn, where we readily acknowledge the existence of multiple languages in so-
ciety today, we still need to develop a multilingual mindset in order to debunk the myth of an essentialist
and unique identity. Within a language rights perspective, I argue for a multilingual-identity turn in order
to celebrate these language rich childhoods, where children’s languages are acknowledged and validated,
not only for future economic benefits or political gains, but for developing a positive self-image and con-
structing an emotional and cultural identity across borders. We need to consider children as plurilingual
speakers, with a right to their multilingual repertoires and to expressing this identity in the social contexts
of the home, school and community. As multiple voices emerge, children’s multilingual identity is validat-
ed, their educational wellbeing is supported and the social fabric of a community is strengthened.
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Sari Poyhonen is Professor of Applied Linguistics
and deputy head of department at the Centre for
Applied Language Studies, University of Jyvaskyla,
Finland. Her research and writing (ca 100 publica-
tions, including over 30 peer-reviewed journal arti-
cles) focus on language, identity and belonging;
minorities and language rights; migration, asylum
and settlement; and adult migrant language edu-
cation policies. Through linguistic ethnography,
creative inquiry and narrative approaches she fo-
cuses on language issues within wider cultural
and political contexts and social structures. Cur-
rently, she is PI of three research projects:Jag bor i
Oravais (everyday life of adults and unaccompa-
nied minors seeking asylum in Swedish Ostrobothnia, Svenska Kulturfonden),
Toinen koti — Other home (Documentary theatre project based in the Finnish
National Theatre, Academy of Finland), and Rajojen yli - Crossing Borders (Ar-
tistic practices in performing and narrating belonging, Academy of Finland).

Sari PGyhonen

University of Jyvaskyla

Official bilingualism, monolingual integration training and multilin-
gual lives - challenges for integration policies

Finland is a bilingual country with two main official languages, Finnish and Swedish; census data
suggest that 91% of the population use Finnish as their first language, and 5.5% use Swedish, and
official status gives users in both language groups an equal right to public services, such as schooling
or health care, in their first language. A formal statement of equality in Finnish law, however, does jus-
tice neither to the relationship between Swedish and Finnish on the ground, nor to the complexities
involved for migrants — particularly asylum seekers - as they attempt to gain access to one, other or
both languages in processes of settlement.

This paper is based on a linguistic team ethnographyJag bor i Oravais which took place in and around
a reception centre for persons seeking asylum in Finland (2015-2018, ongoing). The reception centre,
established in 1991, is in a small rural municipality in a Swedish-dominant region, far away from the
populous Helsinki Metropolitan area. The reception center has chosen to provide language education
primarily in Finnish for all its residents - children and adults - despite its location and sociolinguis-
tic constellations or official bilingualism of the country. This is partly because Finnish is believed to
enhance the possibility of social inclusion in the country: many people who leave the center subse-
quently settle in Finnish-dominant regions in Southern Finland (e.g. the Helsinki Metropolitan area)
in hope of a better life for them and their children. Nevertheless, a range of linguistic repertoires are
available in the daily lives of the residents - even Swedish.

In this paper, I focus on one person, Mohammad, and how he navigates the labyrinth of Finnish asy-
lum and language policies while awaiting the decision on his asylum claim and during the first years
as a person entitled to integration activities in the country. Drawing on interview, interactional and
multimodal online data, I explore Mohammad’s multilingual language use in the reception center
and other localities. In addition, I explore notions of co-workers (counsellors, social workers) about
the position of Swedish in the daily life of the reception center. In so doing, I interrogate themes of
official bilingualism and majority/minority lLanguage use bearing in mind that migration and ‘integra-
tion’ are inherently complex individual, social, societal and political processes.

Elin Thordardottir, a native of Iceland, received her
training at the University of Wisconsin-Madison
(Double clinical MS degree in Speech-Language Pa-
thology and Audiology 1994, Ph.D. 1998). She has
been faculty at the School of Communication
Sciences and Disorders at McGill since 1998, where
she teaches courses on developmental language
disorder (DLD) in monolingual and bilingual chil-
dren, its nature, underlying causes, assessment and
intervention. She runs research labs in Montreal
and in Iceland, and lectures regularly at the Univer-
sity of Iceland.

Elin Thordardottir
MCcGill University

Herresearch focuses on the normal language acquisi-

tion and language disorders in children learning one

or more languages, the assessment of bilingual and
multilingual children and intervention efficacy. This work has a strong cross-lin-
guistic focus, comparing languages that differ in structure, and also a strong focus
on environmental factors, notably comparing the very distinct multilingual envi-
ronments of Montreal and Iceland. Elin is the author of several language assess-
ment tools in Icelandic and French. She has worked closely with school boards and
impacted policy making. Recently, Elin was vice-chair of a European multi-national
research network focusing on the treatment of oral language impairment across
countries of Europe and beyond (Cost Action 1S1406). She is frequently invited to
give research talks and continuing education workshops across the world, recently
in Iceland, Belgium, Italy, Portugal, Switzerland and Austria.

Multilingual adolescents in two distinct language environments: Ef-
fects of exposure, utility, language policy, identity and attitudes

This presentation reports on monolingual, bilingual and trilingual adolescents in two distinct lin-
guistic environments, Iceland and Montreal, Quebec, Canada. In Iceland, the number of L2 speakers
has risen from almost none to 10-15% of the population within the span of two decades. Available
studies have documented that a large proportion of young immigrants do not master Icelandic to
age or grade level, suggesting that changes need to be made to the language learning context.
Particularities of this context include the low economic value of the Icelandic language on a global
scale, the increased visibility and use of English in various linguistic spaces within the country, and
an unclear language policy. In Quebec, the official language is French, but within the city of Montreal,
both English and French are spoken by people of all ages, and both have majority status. However,
schooling is obligatorily in French and strict policies of French protection are enforced. This presenta-
tion will report on two parallel studies conducted in these two environments. In Iceland, L1 and L2
speakers of Icelandic were tested in Icelandic, English, and the home language skills of the L2 speak-
ers were measured through self and parent report. In Montreal, skills were assessed in French and
English. In both contexts, attitudes towards the languages were assessed through questionnaires and
interviews. Comparisons between findings the two contexts will made in an attempt to better under-
stand ways contextual variables that support language learning or make it relatively more difficult.
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Theo Marinis is Professor of Multilingualism at the
University of Konstanz and at the University of
Reading. His research focuses on language acqui-
sition and processing across populations of typi-
cally and atypically developing learners and aims
to uncover the nature of language processing in
typical and atypical language development. His
research has been funded by research councils,
like the ESRC (Real-time processing of syntactic in-
formation in children with English as a Second
Language & children with Specific Language Im-
University of Konstanz, pairment), the ESRC-DFID (Multilingualism & Mult-
University of Reading iliteracy), the NWO (Cross-linguistic study of the
production and processing of grammatical mor-
phemes in L2 children compared to children with
Specific Language Impairment), and the ESRC-GCRF project ‘ProLanguage’ that
addressed the protective role of language in global migration and mobility.

Theo Marinis

He was part of the COST Action IS0804 ‘Language Impairment in a Multilingual
Society’ and led the development of the LITMUS Sentence Repetition tasks for
multilingual children across a large range of languages. He currently leads the
EU project ‘The Multilingual Mind’ that conducts multi-disciplinary research and
provides training on multilingualism to early stage researchers in Europe. He is
the Directing the Center for Multilingualism at the University of Konstanz that
coordinates research and organises transfer activities on language and multilin-
gualism to professionals and the general public. He has published his research
widely in international journals and books. He is currently on the editorial board
of the Journal of Child Language, Applied Psycholinguistics, Second Language
Research, Language Acquisition, and Linguistic Approaches to Bilingualism.

“Multilingualism in education - policy, threats and opportunities”

In this talk I will present findings from two studies addressing language development in multilingual
children in two countries with large number of multilingual families, the UK and India. A decisive
difference between the two countries is that multilingualism in the UK largely results from migra-
tion, whereas multilingualism in India is part of the makeup of the society. There are also significant
differences in the education systems of the two countries that bring their own challenges and op-
portunities: the UK and England in particular has a largely monolingual educational system, whereas
India has a three-language formula, whereby all children should be taught through the medium of
a regional language or mother tongue, to which an additional modern Indian language (e.g. Hindi)
and English can be added as curricular subjects. Despite this largely multilingual educational system,
there is an increase in language inequalities in India because a large number of children are deprived
of receiving mother-tongue support and are instructed only in the regional language or English, often
from teachers with limited knowledge of the language of instruction.

The UK study focuses on how primary school children develop their language and reading abilities in
English as a majority language and Greek as a heritage language. The results show that the children
have better language and reading skills in their majority language, which is also the language in
school, compared to their heritage language, which is the language spoken in the home. Although
their vocabulary skills in English are lower than those of their monolingual peers, they have better
reading skills than monolingual English children. This suggests that multilingualism and multilitera-
cy enhances the children’s reading development.
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The Indian study is part of the MultiLiLa project <https://www.mam.mml.cam.ac.uk/> that addresses
how primary school children in India develop language, literacy,and mathematical skills and explores
how the complex dynamics of social, economic and geographical contexts affect the delivery of qual-
ity multilingual education in India. In this talk I will present data on literacy development and math-
ematical skills of children from two states in India and I will address how mother tongue education
and socio-economic factors impact on the development of literacy and mathematical skills.

Kerttu Rozenvalde currently works at the Depart-
ment of Language Development of the Latvian
Language Agency where she carries out sociolin-
guistic research. From 2011 to 2017 she worked as
lecturer of the Estonian language and culture at
the University of Latvia. Among her fields of re-
search are language and higher education poli-
cies. She recently defended her PhD dissertation
that investigated the interplay of languages in
higher education comparatively in Estonia and
Department of Language ~ Latvia.
Development of the Latvian
Language Agency

Kerttu Rozenvalde

Multilingual language use and ideology of One Language at a Time:
Insights into language issues in higher education

Today, discussions on language matters in higher education tend to be intense in political and aca-
demic circles, and raise many questions among the general public. In this paper I intend to contribute
to the debate by elaborating on the results of my PhD thesis. These suggest that several languages
are used in the university setting, often simultaneously, however, both students as well as language
policy makers have a tendency to depict languages as separate and bordered entities: one sociolin-
guistic function can be filled by one language at a time (this has been discussed by Li Wei (2011) as
the ideology of One Language at a Time). More specifically, the paper aims to cast light on wheth-
er and why language ideologies differ from language practices, and seeks to answer the question
whether the success of top-down language policy depends on taking actual language practices into
account. The data for the paper are collected from the macro-level policy documents authored by
the Estonian state, the mezzo-level documents produced by the University of Tartu (UT), and through
semi-structured interviews with students of the UT.

11
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Working practice

2015 - still: Ministry of Education, Youth and
Sports, Deputy Minister, Head of the EU Operation-
al Programmes Section

2014 - 2015: Office of the Government of the Czech
Republic, Head of the Civil Service Department, Di-
rector of the Legislation and State Development
Department

2011 - 2014: EDUA Group (Czech private educa-
tional companies), development manager

Vaclav Velcovsky

Deputy Minister
Head of the EU Operational
Programmes Section 2009 - 2016: Charles University in Prague, Faculty
Ministry of Education, Youth ©Of Education, PhD student; GA UK (Grant agency of
and Sports of the Czech ~ the Charles University), researcher

Republic 2008 - 2014: Ministry of the Interior, project man-
ager

2007: Fraunhofer Institut, Zentrum fir Mittel- und
Osteuropa, Leipzig, Germany, researcher

Education

2009 - 2012: Charles University in Prague, Faculty of Education (field of study:
Pedagogy); Ph.D. thesis "School as a national policy”

2003 - 2009: Charles University in Prague, Faculty of Education (field of study:
Czech language and literature, history); Master’s thesis: “Literary and non-Liter-
ary in the new Czech language”

2007 - 2008: University of Leipzig, Philological Faculty

Activities in education; lecturer and author of publications in areas of Euro-
pean Structural and Investment Funds, Czech public service, Czech - German
relations, Czech language policy and Czech history.

The Czech Republic is facing, as other EU member states, the turbulent and hardly predictable chang-
es of education reality. Not only new competencies are demanded to be thought and developed, but
as well new approaches need to be applied on education process. The aim of the vice minister speech
is to present the current development in the education policy in the Czech Republic - with both inclu-
siveness and multilingualism as a leading principles.
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Erika Hoff is Professor of Psychology at Florida At-
lantic University. Her research addresses the rela-
tions among properties of children’s early environ-
ments, their language experience, and their
language development. She is the Principal Inves-
tigator on an NICHD-funded longitudinal study of
Spanish-English bilingual development. She is the
author of numerous articles and chapters; she is
the author of the textbook, Language Develop-
ment; and she is the editor of multiple books on
early language development, including Research
Methods in Child Language: A Practical Guide and,
with Peggy McCardle, Childhood Bilingualism: Re-
search on Infancy through School Age.

Erika Hoff

Florida Atlantic University

The nature of dual language skills at the time of school entry among
children from minority language homes

Many children entering school have had early home exposure to a language other than the majority
language of the country in which they live. These children’s skills in the majority language often differ
from the language skills of children from monolingual, majority language homes. Early education
policy should be informed by evidence regarding the factors that influence the early development of
language skills in children from minority language homes. School policies and practices should be
informed by evidence regarding the nature of the dual language skills such children have at the time
of school entry.

My lab has been studying the development of English (the majority language) and Spanish (a minority
language) in children born in the U.S. to immigrant families who use Spanish, and often also English,
at home. Based on longitudinal data covering the period from 1 2 to 5 years, I will describe these
children’s development of English and Spanish in the preschool years. The research findings point to
several factors that shape children’s English and Spanish language development trajectories. Some
of these factors are malleable potential targets of intervention. The research findings describe the
multiple patterns of dual language skill that children from minority language homes have at the age
of 5 years. Knowledge of these patterns of dual language proficiency should help classroom teachers
better understand the abilities and challenges of children from minority language homes

13
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Monika S. Schmid is Head of Department of Lan-
guage and Linguistics at the University of Essex.
She obtained her PhD in English Linguistics in
2000 from the Heinrich-Heine Universitat Dussel-
dorf. The topic of her thesis was First Language
Attrition, Use and Maintenance: the case of Ger-
man Jews in Anglophone Countries. She has since
held positions at the Vrije Universiteit Amster-
dam and at the Rijksuniversiteit Groningen. Since
Monika S. Schmid  september 2013 she has been a Professor of Lin-
guistics at the University of Essex.

University of Essex

https://languageattrition.org Her work has focused on various aspects of first

language attrition. She has published two mono-

graphs and edited several collected volumes and

special issues of journals on this topic, most recently the Oxford Handbook

of Language Attrition (2019). She has received funding from various sources,

including the Deutsche Forschungsgemeinschaft, the Dutch National Science

Foundation NWO and the Economics and Social Sciences Research Council
(ESRC) for her work.

Language attrition and professional re-immersion

People who live and work in a foreign language environment for any length of time get used to the
fact that they do not use that language in exactly the same way as native speakers do. They accept
that they have a foreign accent, that they sometimes fumble for words, or that they may make Llexical
or grammatical mistakes. We understand that, for most multilinguals, that is simply the reality and
does not usually impede communication.

However, very few people are prepared for the experience that similar things may creep into their
native language. When they speak to family or friends back home, on the phone or during visits, they
are often shocked to find themselves fumbling for words. This is made worse by the fact that the
responses from those around them can be extremely negative - often, it is simply assumed that they
are “showing off”.

Such experiences can be very frustrating and negatively affect the expat’s ties with their home coun-
try. However, language attrition can also have more concrete effects, for example if a speaker who
wishes to return to the home country applies for a job. Unless you are fully aware of any potential Llim-
itations to your language skills, due to the fact that you mainly use your other language in the work-
place, your application, CV and performance at interview may not show you to your best advantage.

This presentation will reflect on some of the phenomena that can occur in the process of native
language attrition, how these may negatively affect performance in contexts such as job applications
and interviews, and what to do to avoid any professional fallout.
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Claudia Maria Riehl is professor for German Lin-
guistics and German as a Foreign Language. She is
chair of the Institute of German as a Foreign Lan-
guage and director of the International Research
Unit of Multilingualism (IFM) at the Ludwig-Maxi-
milians-Universitat Minchen. Her research inter-
ests are sociolinguistic and cognitive aspects of
multilingualism, language contact, minority lan-
R . . guages and language policy, multiliteracy, and
Claudia Maria Riehl second language teaching. Professor Riehl is the
author of many titles, among them the Ger-
man-speaking introduction into multilingualism
and multilingualism research (Mehrsprachigkeit:
Eine Einfiihrung. Darmstadt: WBG 2014).

Ludwig-Maximilians-
Universitat Minchen

Why multilingual education makes a difference: Educational programs
and their contribution to integration

Multilingual education is one of the key factors in fostering multilingualism and multiculturalism in
modern societies. This includes both the promotion of linguistic abilities and intercultural compe-
tence in minority and majority language speakers. Moreover, programs that aim at maintaining and
developing the minority language along with other languages are associated with positive academic
outcomes.

In this context, this talk will inform about different aspects of multilingual education: e.g. the learn-
ing environment (implicit and explicit learning), the impact of language awareness, the use of the
scaffolding function of previous learned languages, and the role of early biliteracy for the acquisition
of additional languages. Specifically, arguments will be made for the promotion of early literacy in
minority and national languages and the understanding for language learning as horizontal activ-
ity across all educational stages. Using data from my recent research projects I will illustrate the
interconnectedness between linguistic competences in heritage and majority languages, language
awareness and identity formation of multilingual adolescents.

In a next step, concepts and instructional strategies of multiple language teaching will be discussed
(different types of immersion, curricula involving the whole language repertoire, models of content
and language integrated teaching). Another focus will be on the question how teachers can imple-
ment cross-linguistic pedagogy to make students benefit from the dynamic relationship between
their languages.

Finally, examples of best practice in multilingual education will be presented that include both mi-
nority and majority language students. I will argue why these programs are a fruitful tool to foster
integration and societal participation of linguistic minorities.
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Konverentsi kava

14.11.2019

9.00-10.00
10.00-10.15
10.15-11.00

11.00-12.30

12.30-13.30
13.30-15.00

15.00-15.30
15.30-17.00

18.00-21.00

Registreerimine, hommikukohv
Konverentsi avamine, tervitussonad

Peaesineja Robert Phillipson (Kopenhaageni Arikool, Taani)
Llnglise keel - imeravim voi pandeemia®

Plenaaristung ,Inglise keele domineerimine kui
mitmekeelsuse proovikivi. Moderaator - Geda Paulson (Eesti
Keele Instituut)

e Antonella Sorace (Edinburghi Ulikool, Uhendkuningriik)
~-Mitmekeelsuse sdilitamise proovikivid Uleilmastunud
maailmas*”

e Sanita Lazdina (Rézekne Tehnoloogiaakadeemia, Lati)
~Keel kui vaartus - keelelisest enesevaljendusest trans-
keelsuseni mitmekeelses Uhiskonnas®

e Mirjam Laurisaar (Pipedrive, Eesti) ,Mitmekeelsus harg-
maises ettevottes Pipedrive’i naitel”

Louna

Plenaaristung ,Mitmekeelsus, identiteet ja loimumine®.
Moderaator — Marianna Makarova (Riigikantselei)

e Nayr Correia Ibrahim (Nordi Ulikool, Norra) ,Mitmekeelse
identiteedi poore: mitmekeelse motteviisi arendamine
keeleodiguste vaatepunktist®

o Sari Pdyhdnen (lyvaskyls Ulikool, Soome) ,Ametlik kaks-
keelsus, Ukskeelse Loimumise koolitus ja mitmekeelsete
inimeste elu - LOimumispoliitika raskused”

 Elin Thordardottir (McGilli Ulikool, Kanada) ,Mitme-
keelsed noorukid kahes keelekeskkonnas: kokkupuute,
praktilisuse, keelepoliitika, identiteedi ja suhtumise
mojud”

Kohvipaus

Plenaaristung ,Mitmekeelsus hariduses - pohimotted,
ohud ja voimalused®. Moderaator - Birute Klaas-Lang (Tartu
ulikool)

e Theo Marinis (Konstanzi Ulikool, Saksamaa) ,Mitmekeel-
sete laste keele areng ning haridussusteemide raskused
ja voimalused®

e Kerttu Rozenvalde (Lati Keeleagentuur, Lati) ,Mitme-
keelne keelekasutus ja Uhe keele (one language at a
time) ideoloogia: pilguheit kdrgharidusega seotud keele-
ktsimustele®

Pidulik 6htus6ok
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15.11.2019

8.30-9.00 TSehhi Vabariigi haridusministri asetditja Vaclav Vel¢ovsky
.Tsehhi Vabariik — keelehariduse uute proovikivide suunas”

9.00-10.30 Plenaaristung ,Loimumine mitmekeelse hariduse kaudu®

Moderaator - Didzis Melbiksis (UNHCR)

o Erika Hoff (Florida Atlandi Ulikool, USA) ,Vahemuskeel-
sete kodude laste kahe keele oskuse olemus koolimine-
ku ajal”

e Monika S. Schmid (Essexi Ulikool, Uhendkuningriik)
.Keele lagunemine ja ametialane taaskimblus®

e Claudia Maria Riehl (MUincheni Ludwig-Maximiliani
Ulikool, Saksamaa) ,Mitmekeelse hariduse moju: haridus-
programmid ja nende panus Léimimisse”

10.30-11.00 Kohvipaus
11.00-12.30  Opitoad

e Monika S. Schmid ,Keele lagunemine ja ametialane taas-
kiimblus® (inglise keeles)

e Siseministeerium ,Millest motled, pererdanne?” (inglise
keeles)

e ,Transvaal’, Kristina Normani video ja arutelu (eesti/vene
keeles)

e Kultuuriministeerium ,Loimuyv Eesti 2030 (eesti keeles,
stinkroontodlge inglise keelde)

12.30-14.00 Louna

14.00-15.00 Poliitiline debatt Eesti erakondade vahel. Moderaator - Juri
Nikolajev (ERR)

Konverentsi moderaator - Toomas Roolaid
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Esinejad

Robert Phillipson on Taani Kopenhaageni arikooli
emeriitprofessor. Briti paritolu Phillipson Oppis
Uhendkuningriigis Cambridge’i ja Leedsi ulikoolis
ning tal on Amsterdami ulikooli doktorikraad. Enne
1973. aastal Taani emigreerumist tootas ta Briti
noukogus Alzeerias, Jugoslaavias ja Londonis. Tema
tahtsaimad raamatud on ,Linguistic imperialism®
(Oxford University Press, 1992), ,English-only Eu-
L. rope? Challenging language policy” (Routledge,
Robert Phillipson  5003), mida uuendati ja mis tdlgiti prantsuse keel-
de nime ,La domination de langlais: un défi pour
IEurope” all (Libre & Solidaire, 2019), ja ,Linguistic
imperialism continued® (Routledge, 2009). Ta on
keeleoiguseid ja mitmekeelset haridust kasitlevate
raamatute ,Why English? Confronting the Hydra (2016) ja ,Language Rights” (neli
kdidet, koos oma naise Tove Skutnabb-Kangasega, 2017) kaastoimetaja. Ta sai
2010. aastal UNESCO Linguapaxi keeleauhinna.

Keynote speaker
Kopenhaageni arikool

-English, Panacea or Pandemic® (,Inglise keel - imerohi v6i pandeemia?“)

Uldiselt voib iga keelt kasutada nii Gillal kui ka kurjal eesmérgil. Imerohu voi pandeemiana saavad toimida
aga uksnes domineerivad keeled. Imperialistlikud keeled tuginevad struktuurivahenditele (ressurssidele)
ja ideoloogiatele (uskumused, suhtumine), sealjuures on Llingvitsismi toimimine vorreldav rassismi, sek-
sismi ja klassidiskrimineerimisega. Inglise ja hiina keel on praegu rivaalitsevad imperialistlikud keeled,
kuid nende kasutus sojalise, majandusliku, geopoliitilise ja kultuurilise (nn pehme) jouna, seahulgas
keele edendamiseks, erineb markimisvaarselt. Euroopa loimimise projekt on praegu nii rahvusulesel kui
ka rahvuslikul / rahvuslikust madalamal tasandil suures hddas, samas kui inglise keele tahtsuse suuren-
emine koikjal Mandri-Euroopas ning paljude Euroopa Liidu asutuste funktsioonides ja tegevustes - nt
Bologna protsessis ning Uhtse Euroopa haridus- ja teadusala/-turu loomises - tugevdab inglise keele
Ulevoimu ning torjub korvale teised, sealhulgas vahemuskeeled. Sellepdrast on tingimata vaja taielikult
joustada koigi 24 ELi ametliku ja tookeele kdnelejate digusi ning tagada, et igal Liilkmesriigil on ametlikult
kehtestatud ja rakendatud keelepoliitika, mis suudab sailitada elujoulise tasakaalu rahvus- ja voorkeelte
vahel koikidel haridustasemetel. See voib soodustada mitmekeelsust ja Lloimimist vormides, mis aitavad
voidelda keelerassismiga.

On oluline hinnata, kuidas keelepoliitika makro- meso- ja mikrotasandite elemendid tugevdavad in-
glise keele positsiooni hiliskapitalistlikus Uhiskonnas. Inglise keelde kui imerohtu suhtumine pohjustab
koolide liigset keskendumist inglise keelele, selle edendamist akadeemilistes ringkondades ning pub-
likatsioonipoliitikat, mis annab inglise keelele eelisdiguse. Just nagu homo sovieticus toi kaasa terri-
toriaalse, kultuurilise ja keelelise sundvodrandamise, toob homo americanuse Uleilmastumine kaasa
samavaarse ohu, mis voib areneda kiiresti pandeemiaks, kui sellele vastu ei astuta. Uleilmne euroopas-
tumine algas asjast, mis sai tuntuks kui ,Ameerika‘, mida oigustas okupeerimata territooriumi, terra
nullius’e petlik mit, mida toetasid paavstid, John Locke ja Ameerika Uhendriikide presidendid George
Washingtonist Donald Trumpini. Uleilmne amerikaniseerumine tungib niitid cultura nullius’e normide,
mcdonaldiseerumise kaudu hiskondlikku ja tédellu. ,Uleilmse* inglise keele kui lingua nullius’e neo-
imperialistliku keelelise tugevdamise struktuurilist végivalda dirigeerivad USA ja Uhendkuningriigi valit-
sused, Briti Noukogu, inglise keele opetamine teise keelena, ebakriitiline rakenduslingvistika ning kaaso-
salistest akadeemikud (de Swaan, van parijs, Graddol jt), jattes mulje, et seda keelt on universaalselt vaja.
Empiirilised uuringud, mis keskenduvad naiteks korghariduse keelepoliitikale, et teha kindlaks, kas keel-
ekapitali kogutakse voi voorandatakse, peavad olema valdkondadevahelised. Poliitikakujundajad peavad
tagama, et inglise keel seilaks ohutult imerohu ja pandeemia, Skylla ja Charybdise vahel.

Lisateavet saate kirjanduse loendist lehekljel www.cbs.dk/en/staff/rpmsc.
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Antonella Sorace on arengulingvistika professor
Edinburghi Ulikoolis. Ta on kogu maailmas tunnus-
tatud autoriteet ning on avaldanud mitmekeelse
keelearengu valdkonnas palju valjaandeid, kus on
Uhendatud lingvistikas, eksperimentaalpsth-
holoogias ja kognitiivteadustes kasutatavad mee-
todid. Lisaks soovib ta levitada kakskeelsuse uu-
ringute tulemusi eri Uhiskonnasektorites. Ta
asutas teadus- ja teabekeskuse Bilingualism Mat-
Edinburghi tlikool ters, millel on praegu 26 haru kolmel kontinendil.
Bilingualism Matters

Antonella Sorace

.The challenge of maintaining multilingualism in a globalised world“
(.Mitmekeelsuse sdilitamise proovikivid lileilmastunud maailmas®)

Uuringud naitavad, et kakskeelsus voib olenemata keele staatusest, prestiizist ja Uleilmsest levik-
ust anda koikides keeltes lastele ja taiskasvanutele lingvistilisi, kognitiivseid ja sotsiaalseid eeli-
seid, nditeks paremad metalingvistilised oskused ja kirjaoskuse, hea arusaama teiste inimeste seisu-
kohtadest ning vaimse paindlikkuse keeruliste olukordadega tegelemisel. Oluline on see, et inimene
oskaks suhelda mitmes keeles, mitte see, millistes. See peaks ajendama vahemuskeelte raakijaid
kasutama oma emakeeli; sisserannanute peresid jatkama kodus oma keele radkimist, olles teadlik,
et see on nende laste keelelise ja Uhiskondliku Loimimise jaoks kasulik; ning inimesi tUldisemalt su-
htuma mitmekeelsusse ja keele sailitamisse kui elukestvasse investeeringusse ellu, mis voib riike ja
nende kodanikke rikastada. Levinud arvamuse jargi piisab aga vaid inglise keelest, kuna see on tugev
ja rahvusvaheliselt mojukas. Ettekanne annab Ulevaate, kuidas uurimisto0 ja Uhiskonna sidemete
loomine aitab murda nii vanu kui ka uusi miute ning voimaldada eri valdkonna inimestel teha tead-
likke otsuseid seoses keeledppe ja -sdilitamisega.

Sanita Lazdina on Latis Rézeknes asuvas Rézekne
tehnoloogiaakadeemias rakenduslingvistika pro-
fessor. Alates 2016. aastast on ta ka vanemekspert
ESFi projektis ,A Competence-based Approach to
Learning Processes” (kompetentsipohine oppe-
protsesside kasitlus), mille korraldas Lati riiklik
hariduskeskus, kus Sanita juhib eksperdirthma
lati keele uue O0ppekava arendamiseks Lati alg- ja
keskkoolidele. 2009. ja 2010. aastal todtas ta Gre-
Sanita Lazdina ifswaldi Ulikooli (Saksamaa) kiilalisprofessorina
ning 2014. aastal oli ta Eesti haridus- ja teadus-
ministeeriumi ning Archimedese sihtasutuse toel
Tallinna Ulikoolis kulalisteadur.

Rézekne
tehnoloogiaakadeemia
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Tema uurimisvaldkondade hulka kuulub keele- ja hariduspoliitika, keelte
omandamise votted ja meetodid (L1 ja L2), Ukskeelsed ja mitmekeelsed ide-
oloogiad keelehariduses, aga ka mitmekeelsus Balti riikides Uldiselt, nditeks
seoses piirkondlike ja vdhemuskeeltega, vdhem kasutatavate keelte majandus-
Llik vaartus, rahvalingvistika ja muud kidsimused. Tema artikleid on avaldatud
muu hulgas jargmistes Euroopa vadljaannetes: Sociolinguistica, Current Issues
in Language Planning, Journal on Ethnopolitics ja Minority Issues. Ta on koos
Heiko F. Marteniga toimetanud raamatu ,Multilingualism in the Baltic States.
Societal Discourses and Contact Phenomena“ (2019, Palgrave Macmillan).

sLanguage as a Value: from Languaging to Translanguaging in a Mul-
tilingual Society” (,Keel kui vddrtus: languaging ja translanguaging
mitmekeelses iihiskonnas®)

Moistetes languaging ja translanguaging, mida on viimasel ajal hakatud sotsiolingvistikas laialdaselt
kasutama, kajastuvad keele enda, selle vaartuste ja funktsioonide tajumise muutused nildisaeg-
setes mitmekeelsetes Uhiskondades. Selles kontekstis arutletakse ka keele omandamise protsesside
Ule: kuidas Uhendada haridusstisteem keelekasutajate eri tavadega, kuidas sailitada voi seada kaht-
luse alla keeltevahelised piirid ning kuidas austada ja rakendada kooli- ja tGliopilaste mitmekulgseid
keelerepertuaare nende (mitmekeelse) kirjaoskuse arendamisel?

Ettekandes arutletakse nende kiisimuste tle 2017. aastal alanud Lati haridusreformi kontekstis (Eu-
roopa Sotsiaalfondi projekt ,Padevuspdhine opiprotsesside kasitlus” ehk lihidalt Skola2030 on selle
reformi osa). Teemad holmavad ka reformiga seonduvaid sotsiaalseid ja poliitilisi arutelusid ning uusi
lahenemisi emakeelsele haridusele ja lati keele omandamisele teise keelena teistest keelekujudest
Umbritsetuna.

Mirjam Laurisaar on tdotanud IT-valdkonnas
suurema osa oma karjaarist - viimased té6andjad
olid Skype ja Microsoft. Ta juhib praegu Eesti var-
bamismeeskonda Pipedrive’is, mis on Uks kiiremi-
ni kasvavaid tehnoloogiaettevotteid Eestis. Teda
Umbritsevad t86s eri kultuurid ja keeled ning nii
on olnud ka varasematel ametikohtadel alates
klienditeenindusest kuni turismi ja personalijuh-
timiseni. Ta armastab mitmektllgsust ja harg-
maistes ettevotetes tédtamist, aga on samal ajal
Pipedrive tugevalt seotud oma Eesti juurtega. Talle meeldib
leida sobiv tasakaal eesti kultuuri ja keele sailita-
misel, td6tades samal ajal rahvusvahelises organ-
isatsioonis.

Mirjam Laurisaar

Pipedrive on hargmaine ettevote, millel on kaheksa kontorit kuues riigis. Oleme uhked oma mitme-
kesisuse Ule - ainulksi meie Tallinna ja Tartu kontoris on t86l 45 rahvuse esindajad. Peame end nii
Uleilmseks kui ka Eesti ettevotteks, mille peakontor ja Uhtlasi suurim biiroo asub Tallinnas. Inglise
keel on Pipedrive’i ametlik tookeel, kuid kuuleme oma kontorites iga paev ka teisi keeli, nagu portu-
gali, hindi, hispaania voi vene keel. Usume, et eesti keele ja kultuuri Gppimine on védga oluline selleks,
et siin tootavad valismaalased tunneksid end Eestis koduselt. Pipedrive’i varbamismeeskonna juht
Mirjam Laurisaar arutleb nende raskuste ja edusammude Ule, mida Pipedrive on kogenud dige tasa-
kaalu leidmisel mitmekesisuse omaksvotmisel ja ettevotte Eesti identiteedi sdilitamisel.
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Nayr Correia Ibrahim on Norras Bode linnas asuvas
Nordi Ulikoolis inglise keele dotsent. Louna-Aafri-
kast parit mitmekeelne Nayr on té6tanud Portuga-
lis, Kairos, Hongkongis ja 20 aastat Pariisis, kus ta
juhtis Briti Noukogu Oppekeskuse noore oppija ja
kakskeelse hariduse programme. Nayri uurimis-
valdkonnad on varajane keeledpe, kaks- ja mitme-
keelsus, mitmikkirjaoskus ning keel ja identiteet.
Nayril on Readingu Ulikooli magistrikraad inglise
keele kui teise keele opetamises ning doktorikraad
kolmkeelsuse, kolmikkirjaoskuse ja identiteedi eri-
Nordi Ulikool alal. Ta on avaldanud raamatutes ja ajakirjades ar-
tikleid ja peatikke kaks-/mitmekeelsuse ning
identiteedi kohta, naiteks valjaannetes ,Multilin-
gual Matters“ja,Encyclopaedia of Language and Education® Lisaks on ta panust-
anud Euroopa Liidu mitmekeelsuse projektidesse - ta kuulus eksperdikomisjoni,
mis vaatas Ule ELi ,Elukestva oppe pohipadevused® (2018), ja aitas kaasa ECMLI
projektile ,Varajane keeledpe: innustav keeledpe noores eas“Nayri uurimistoo
keskendub ka laste hadlele, keeleklassis Oppima oppimisele, laste keelealastele
oigustele ning autentsele lastekirjandusele, et edendada Oppekava labivat ja
kultuuridevahelist arengut. Tema ja Gail Ellise valjaanne ,Teaching children how
to learn®(Delta Publishing) voitis 2016. aastal Inglise Keelt Konelejate Liidu (ESU)
inglise keele auhinna kategoorias ,Opetajate ressursid®. Nayr on inglise keele
oppe programmis (CLELT) Nordi lastekirjanduse uurimisrihma liige.

Nayr Correia Ibrahim

~-The multilingual-identity turn: developing a multilingual mindset
within a language rights perspective® (,Mitmekeelse identiteedi p6ore:
mitmekeelse moétteviisi arendamine keelediguste vaatepunktist®)

Piiratud arusaam kuulumisest, Uhe rahvuse, kultuuri ja keele paradigma, on mdjutanud suuresti
seda, kuidas me tajume mitme keele konelejaid ja keeledpet koolides. Idealiseeritud Ukskeelse riigi
pikaajalise ihaldamise ja 21. sajandi Ulimitmekesise Uihiskonna reaalsuse vahel on ebakdla, mille
tulemusena puutuvad lapsed juba vdga varases eas kokku mitmekeelsete suhtlusolukordadega: nad
hiippavad Uhelt keelelt teisele, et suhelda kahest rahvusest vanematega ja Ukskeelsete sugulaste-
ga; nad loimuvad vanemate vabatahtliku voi sunniviisilise rande tottu eri keelekeskkondadesse;
nad opivad algkoolis voorkeeli; inglise keel on nende 6ppekavas kirjas pohioskusena; nad osalevad
koolivalistes parandkeele programmides. Selline mitmekeelsus avaldab paratamatult suurt moju
laste varajastele kogemustele seoses keele, kirjaoskuse ja identiteediga. Uhiskond maaratleb aga
mitmekeelseid Uksikisikuid ikka veel kitsast, kammitsetud Ukskeelsest vaatepunktist ja haridussis-
teemid jatkavad keelte kasitlemist eraldi Uksustena. See kasitlus pohjustab tihti laste mitmekeelsuse
eiramist, torjumist ja vahel ka karistamist, millega kaasnevad torjutuse etteaimatavad sotsiaalsed,
hariduslikud ja isiklikud tagajarjed.

Hoolimata mitmekeelsest pédrdest, tanu millele me tunnustame tanapaeva thiskonnas esinevaid eri
keeli, on meil siiski vaja kujundada mitmekeelne motteviis, et murda essentsialistliku ja ainulaad-
se identiteedi muut. Ettekandes arutletakse keelediguslikust vaatepunktist mitmekeelse identitee-
di poorde vajaduse Ule, et vaartustada keelerikast lapsepdlve, kus laste keeli ei tunnustata mitte
ainult edaspidise majandusliku voi poliitilise kasu saamise nimel, vaid selleks, et arendada vélja
positiivne minapilt ning luua piiritilene emotsionaalne ja kultuuriline identiteet. Me peame suhtuma
lastesse kui mitmekeelsetesse konelejatesse, kellel on 6igus kasutada mitut keelt ja valjendada oma
identiteeti sotsiaalses kontekstis nii kodus, koolis kui ka kogukonnas. Mitmehdalsus aitab tunnustada
laste mitmekeelset identiteeti, toetada nende hariduslikku heaolu ja tugevdada kogukonna sotsiaal-
set struktuuri.
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Sari Péyhdnen on Soomes asuva Jyvaskyld Ulikooli
rakenduslingvistika professor ja rakendusliku
keeledoppe keskuse osakonna asejuhataja. Tema
uurimistddd ja kirjutised (u 100 publikatsiooni, sh
Ule 30 eelretsenseeritud ajakirjades avaldatud ar-
tiklit) keskenduvad keelele, identiteedile ja kuulu-
vusele; vahemustele ja keeledigustele; migrat-
sioonile, varjupaikadele ja Umberasumisele ning
. taiskasvanud sisserédndajate keeledppe poliitikale.
Sari Poyhonen Ta keskendub keelelise etnograafia, loominguliste
uuringute ja narratiivse lahenemise kaudu keele-
ga seotud probleemidele laiemas kultuurilises ja
poliitilises kontekstis ning Uhiskonnastruktuu-
rides. Praegu on ta juhtivteadlane kolmes teadus-
projektis: ,Jag bor i Oravais” (rootsikeelses Pohjanmaa maakonnas varjupaika
otsivate tdiskasvanute ja saatjata alaealiste igapaevaelu, Svenska Kulturfond-
en), Joinen koti“ - teine kodu (Soome rahvusteatris toimuv dokumentaalne te-
atriprojekt, Soome Akadeemia) ja ,Rajojen yli“ - piiride Gletamine (etenduste ja
narratiividega seotud kunstilised tegevused, Soome Akadeemia).

Jyvéskyld Ulikool

+Official bilingualism, monolingual integration training and multilin-
gual lives - challenges for integration policies” (,Ametlik kakskeelsus,
likskeelne loimimiskoolitus ja mitmekeelne elu - loimimispoliitika
proovikivid®)

Soome on kakskeelne riik, millel on kaks ametlikku keelt: soome ja rootsi keel; rahvaloenduse and-
metest nahtub, et 91% rahvastikust kasutab esimese keelena soome ja 5,5% rootsi keelt ning amet-
liku keele staatus annab molema keele kasutajatele vordse diguse saada avalikke teenuseid, nditeks
kooliharidust voi tervishoiuteenuseid, oma emakeeles. Soome seaduste ametlik seisukoht vordsuse

asjus ei ole aga oiglane ei rootsi ja soome keele suhte ega sisserdndajate, eriti varjupaigataotlejatega
seotud raskuste suhtes, kui nad pulavad padseda Umberasumisel ligi Uhele voi molemale keelele.

See ettekanne pohineb lingvistilis-etnograafilisel uuringul,Jag bor i Oravais®, mis toimus Gthes Soomes
asuvas varjupaigataotlejate vastuvotukeskuses ja selle Umbruses (2015-2018, jatkub). 1991. aastal
asutatud vastuvotukeskus paikneb vaikevallas, mis asub rahvarohkest Helsingi suurlinnapiirkonnast
kaugel ja kus domineerib rootsi keel. Vastuvotukeskus opetab koikidele elanikele - lastele ja taiskas-
vanutele - ennekoike soome keelt vaatamata selle asukohale ja sotsiolingvistilistele ruhmadele
ning riigi ametlikule kakskeelsusele. Selle Uks pohjuseid on arvamus, et soome keel aitab paremini
Uhiskonda loimuda: paljud inimesed asuvad parast keskusest lahkumist elama Louna-Soome piirkon-
dadesse, kus domineerib soome keel (nt Helsingi suurlinnapiirkond), tagamaks endale ja oma lastele
parema elu. Sellegipoolest kasutavad riigi elanikud igapdevaelus mitmesuguseid keelerepertuaare
- isegi rootsi keelt.

Ettekandes keskendutakse Uhele inimesele, Mohammadile, ning sellele, kuidas ta orienteerub Soome
varjupaiga- ja keelepoliitika laburindis varjupaigataotluse vastuse ootamise ajal ning oma esimes-
tel aastatel isikuna, kellel on 6igus osaleda Soomes loimumistegevustes. Ettekandes analuisitakse
intervjuu ja vestluse kaigus kogutud ning mitmeliigiliste veebiandmete pohjal Mohammadi mitme-
keelset keelekasutust vastuvotukeskuses ning muudes keskkondades. Lisaks uuritakse todkaaslaste
(ndustajate, sotsiaaltddtajate) seisukohti rootsi keele olukorra kohta vastuvotukeskuse igapdevatdos.
Selle kaigus analuusitakse ametliku kakskeelsuse ja enamus-/vahemuskeele kasutamisega seotud
teemasid, arvestades asjaolu, et rdnne ja loimimine on olemuselt keerukad individuaalsed, tihiskon-
dlikud, poliitilised ja suhtlusprotsessid.
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Islandilt parit Elin Thordardottir omandas hariduse
Wisconsini-Madisoni Ulikoolis (kahekordne magis-
trikraad kliinilises meditsiinis, kone-keele patoloo-
gia ja audioloogia erialal 1994, doktorikraad aastal
1998). Alates 1998. aastast to6tab ta McGilli Ulikoo-
li kommunikatsiooniteaduste ja -hairete koolis, kus
ta annab Uks- ja kakskeelsete laste keele arengu
hairet, selle olemust, pohjuseid, hindamist ja sell-
. . esse sekkumist kasitlevaid kursusi. Ta juhib Mon-
Elin Thordardottir tréalis ja Islandil uurimislaboreid ning annab Islan-

McGilli Ulikool di Ulikoolis korrapéraselt loenguid. Tema uurimistdd
keskendub jargmistele teemadele: keele nor-
maalne omandamine ja keelehdired Uht voi mitut
keelt konelevate laste puhul, Uhe-ja mitmekeelsete
laste hindamine ja sekkumise tohusus.

Tema t00 keskmes on keeleulene kasitlusviis, struktuurilt erinevate keelte
vordlemine ning tugev fookus keskkonnateguritele, eelkdige Montréali ja Islandi
vaga selge mitmekeelse keskkonna vordlemine. Elin on koostanud mitu islandi-
ja prantsuskeelset keele hindamise t66vahendit. Ta on teinud tihedat koost6od
kooli noukogudega ja mojutanud poliitikakujundust. Hiljuti oli Elin tegev asees-
imehena Euroopa eri riikide uurimisvorgustiku juures, mis keskendub konearen-
guhadirete ravimisele Euroopa ja muudes riikides (Cost Action 1S1406). Teda kut-
sutakse sageli konelema uurimistooddest ja korraldama jatkudppe todtubasid
Ule maailma eri riikides, hiljuti Islandil, Belgias, Itaalias, Portugalis, Sveitsis ja
Austrias.

Multilingual adolescents in two distinct language environments: Ef-
fects of exposure, utility, language policy, identity and attitudes ( Mit-
mekeelsed noored kahes keelekeskkonnas: kokkupuute, kasutamise,
keelepoliitika, identiteedi ja hoiakute moju)

See ettekanne annab Ulevaate Uhe- kahe- ja kolmekeelsetest noortest kahes keelekeskkonnas: Is-
landil ning Kanadas Quebeci provintsis asuvas Montreali linnas. Kui 20 aastat tagasi ei olnud Is-
landil peaaegu uldse teist keelt konelevaid inimesi, siis nitild moodustavad nad rahvastikust 10-15%.
Varasemate uuringute kohaselt ei omanda suur osa noori sisserandajaid islandi keelt oma vanuse
voi klassi tasemel, mis viitab sellele, et keeledppekeskkonda on vaja muuta. Selle keskkonna isedra-
suste alla kuuluvad islandi keele vaike Uleilmne majandusvaartus, inglise keele suurem nahtavus
ja sagedam kasutamine riigi eri keeleruumides ning segane keelepoliitika. Quebeci ametlik keel on
prantsuse keel, kuid Montreali linnas radgivad igas vanuses inimesed nii inglise kui ka prantsuse
keelt, mis on molemad enamuskeeled. Kooliharidus on aga kohustuslikus korras prantsuskeelne ja
prantsuse keele kaitsmiseks on kehtestatud range poliitika. Ettekanne annab Ulevaate nendes ke-
skkondades tehtud kahest samaaegsest uuringust. Islandil kontrolliti islandi keelt ema- ja teise
keelena kdonelevate noorte islandi ja inglise keele oskust ning teise keele konelejate emakeeleoskust
hinnati nende enda ja vanemate esitatud andmete alusel. Montrealis hinnati prantsuse ja inglise
keele oskust. Molemas kontekstis hinnati suhtumist keeltesse kiisimustike ja vestluste abil. Kahe ke-
skkonna tulemusi vorreldi, et moista paremini kontekstipohiseid muutujaid, mis toetavad keeledpet
vOi teevad selle suhteliselt keerulisemaks.
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Theo Marinis on mitmekeelsuse professor Kon-
stanzi Ulikoolis ja Readingu Ulikoolis. Tema uurim-
istd6 keskendub keele omandamisele ja tdotle-
misele tulpilise ja ebatlupilise arenguga oppijate
hulgas ning selle eesmark on tuvastada keele t66-
tlemise olemus tlupilise ja ebatUupilise
keelearengu korral. Tema uurimist66d on rahasta-
nud teadusnoukogud nagu ESRC (,SUntaktilise
teabe reaalajas todtlemine inglise keelt teise
keelena konelevate laste ja spetsiifilise konearen-
guhadirega laste puhul®), ESCR-DFID (,Mitmekeelsus
Konstanzi Ulikooli, Readingu ja mitmikkirjaoskus®), NWO (,Grammatiliste mor-
Ulikool feemide loomise ja todtlemise keeltelilene uuring
teist keelt oppivate laste puhul vorreldes spetsii-
filise konearenguhdirega lastega“) ning ES-
RC-GCRFi projekt ,Prolanguage®, mis kasitles keele kaitsvat rolli Gleilmses mi-
gratsioonis ja liikuvuses. Ta osales algatuses COST Action I1S0804
~.Konearenguhdire mitmekeelses Uhiskonnas® ja juhtis LITMUSe lausekorduse
Ulesannete arendamist mitmekeelsetele lastele paljudes keeltes.

Theo Marinis

Praegu juhib ta ELi projekti ,Mitmekeelne meel® (,Multilingual Mind“), mille
raames toimub mitut teadusharu holmav uurimistod ja pakutakse karjaari
alustavatele Euroopa teadlastele koolitusi. Ta juhib Konstanzi Ulikoolis mitme-
keelsuse keskust, mis koordineerib uurimistd6d ning korraldab asjatundjatele
ja avalikkusele keele ja mitmekeelsuse teadmussiirdega seotud tegevusi. Ta
on avaldanud palju uurimistdid rahvusvahelistes ajakirjades ja raamatutes.
Praegu on ta toimetuskolleegiumi liige jargmistes ajakirjades: Journal of Child
Language, Applied Psycholinguistics, Second Language Research, Language Ac-
quisition ja Linguistic Approaches to Bilingualism.

~-Multilingualism in education - policy, threats and opportunities®
(.Mitmekeelsus hariduses - poliitika, ohud ja voimalused®)

Ettekandes antakse Ulevaade kahest uurimistddst, mis keskendusid kahe riigi mitmekeelsete laste
keele arengule ning kaasasid hulganisti mitmekeelseid perekondi Uhendkuningriigist ja Indiast. Uks
suur erinevus kahe riigi vahel on see, et Uhendkuningriigis on mitmekeelsuse pdhjus enamasti rénne,
samas kui Indias tuleneb see peamiselt Uhiskonna Ulesehitusest. Lisaks esineb kahe riigi haridussus-
teemide vahel olulisi erinevusi, millega kaasnevad omad katsumused ja vdimalused: Uhendkunin-
griigil ja Inglismaal on suures osas uUkskeelne haridusstisteem, samas kui India jargib kolme keele
mudelit, mille jérgi tuleb koiki lapsi Opetada nende piirkondlikus keeles voi emakeeles, millele voib
oppekavva lisada Uhe niuudisaegse india keele (nt hindi) ja inglise keele. Suuresti mitmekeelsest
haridussiUsteemist hoolimata on Indias keeleline ebavordsus suurenemas, kuna paljud lapsed ei
saa emakeelset tuge ning neid juhendatakse tihti ainult piirkondlikus voi inglise keeles, sealjuures
teevad seda Opetajad, kellel on oppekeelest piiratud teadmised.

Uhendriikide uuring keskendus sellele, kuidas algkoolilapsed arendavad oma keele- ja lugemisoskust
inglise keeles kui enamuskeeles ning kreeka keeles kui parandkeeles. Tulemused nditavad, et last-
el on koolis kasutatavas enamuskeeles parem keele- ja lugemisoskus kui kodus raagitavas parand-
keeles. Kuigi nende sdnavara on inglise keeles vdiksem kui teistel samaealistel lastel, on nende
lugemisoskus parem kui Ukskeelsetel inglise lastel. Sellest nahtub, et mitmekeelsus ja mitmikkirja-
oskus soodustavad laste lugemisoskuse arengut.
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India uuring on osa MultiLiLa projektist (https://www.mam.mml.cam.ac.uk), mis uurib seda, kuidas
india algkoolilapsed omandavad keele-, kirja- ja matemaatilisi oskusi ning kuidas sotsiaalse, majan-
dusliku ja geograafilise konteksti keeruline diinaamika mojutab kvaliteetse mitmekeelse hariduse
pakkumist Indias. Ettekandes esitatakse andmed kirja- ja matemaatiliste oskuste arengu kohta ka-
hest India osariigist parit lastel ning antakse Ulevaade, kuidas emakeelne haridus ja sotsiaal-majan-
duslikud tegurid mojutavad kirja- ja matemaatiliste oskuste arengut.

Kerttu Rozenvalde t66tab praegu Lati Keele Agen-
tuuri keele arengu osakonnas, kus ta korraldab
sotsiolingvistilisi uuringuid. Aastatel 2011-2017
tootas ta Lati Ulikoolis eesti keele ja kultuuri op-
pejouna. Tema uurimisvaldkondade hulka kuulub
keele- ja korghariduspoliitika. Rozenvalde kaitses
hiljuti oma doktoritd6, kus ta uuris keelte vastas-
tikmoju korghariduses Eesti ja Lati vordluses.

Kerttu Rozenvalde

Lati Keele Agentuur

»-Multilingual language use and ideology of One Language at a Time:
Insights into language issues in higher education® (,Mitmekeelne
keelekasutus ja lihe keele (one language at a time) ideoloogia: pilgu-
heit kdrgharidusega seotud keelekiisimustele®)

Nuudisajal kipuvad poliitilistes ja akadeemilistes ringkondades toimuvad kérgharidusega seotud
keelekUsimuste arutelud olema pingelised ning tdstatama Uldsuse seas palju kiisimusi. Selle uurim-
istd® eesmdrk on edendada seda debatti minu doktoritdéd tulemuste Uksikasjalikuma kasitlemise
teel. Nende kohaselt kasutatakse Ulikoolides tihtipeale mitut keelt korraga, kuid nii opilased kui ka
keelepoliitika kujundajad kipuvad vaatlema keeli kui iseseisvaid ja piiritletud Uksusi: Uks keel saab
korraga tdita vaid Uht sotsiolingvistilist Ulesannet (seda teemat on arutanud Li Wei (2011), kes ni-
metas seda Uhe keele (one language at a time) ideoloogiaks. Tapsemalt pultakse selles t66s uurida,
kas keeleideoloogiad erinevad keeletavadest ja miks, ning leida vastus kiisimusele, kas ulalt alla
keelepoliitika edu soltub tegelike keeletavade arvestamisest. Too tarbeks koguti andmeid Eesti riigi
makrotasandi poliitikadokumentidest, Tartu Ulikooli kesktasandi dokumentidest ning poolstruktu-
reeritud vestlustest Tartu Ulikooli 6pilastega.
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Tookogemus

2015 -: TSehhi Vabariigi Haridus-, Noorsoo- ja
Spordiministeerium, aseminister, ELi rakenduska-
vade osakonna juhataja

2014 - 2015: TSehhi Vabariigi Riigikantselei, ava-
liku teenistuse osakonna juhataja, seadusandluse
ja riikliku arengu osakonna direktor

Vaclav Velcovsky 2011 - 2014: EDUA Group (esindab TSehhi haridu-
settevotjaid), arendusjuht

Aseminister

ELi rakenduskavade 2009 - 2016: Charlesi Ulikool Prahas, hariduste-
osakonna juhataja aduskond, doktorant; GA UK (Charlesi Ulikooli sti-
T&ehhi Vabariigi pendiumitalitus), teadlane

Haridus-, Noorsoo- ja 2008 - 2014: Tsehhi Vabariigi Siseministeerium,

Spordiministeerium projektijuht

2007: Fraunhoferi Instituut, Kesk- ja Ida-Euroopa
keskus, Leipzig, Saksamaa, teadlane

Haridus

2009 - 2012: Charlesi Ulikool Prahas, haridusteaduskond (eriala: pedagoogika);
Doktoritoo: ,Kool kui riiklik poliitika“

2003 - 2009: Charlesi Ulikool Prahas, haridusteaduskond (eriala: tsehhi keel
ja Kirjandus, ajalugu); Magistrito6: ,Ametlik ja mitteametlik keelekasutus
tédnapéaeva tSehhi keeles”

2007 - 2008: Leipzigi Ulikool, filoloogiateaduskond

Tegevus haridusvaldkonnas; ettekanded ja vdljaanded Euroopa struktuuri- ja
investeerimisfondide, TSehhi Vabariigi avaliku teenistuse, TSehhi ja Saksamaa
suhete, TSehhi Vabariigi keelepoliitika ja TSehhi ajaloo teemadel.

TSehhi Vabariik nagu teisedki ELi liikmesriigid seisavad silmitsi hariduselus toimuvate heitlike ja ras-
kelt prognoositavate muudatustega. Peale uute padevuste arendamise peab haridusprotsessis votma
kasutusele ka uusi meetodeid. Aseministri kdne eesmark on anda lilevaade praegusest arengust TSe-
hhi hariduspoliitikas, mille peamised pohimotted on kaasatus ja mitmekeelsus.
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Erika Hoff ion Florida Atlandi ulikooli professor. Ta
uurib laste varajase keskkonna omaduste, keele-
kogemuse ja keele arengu vahelisi suhteid. Ta on
laste tervise ja inimarengu instituudi National In-
stitute of Child Health and Human Development
(NICHD) rahastatud hispaania-inglise kakskeelse
arengu pikaajalise uuringu juht. Erika on paljude
artiklite ja peatikkide ning opiku ,Language De-
Erika Hoff velopment® autor ning mitme varajast keelearen-
gut kasitleva raamatu toimetaja, sealhulgas ,Re-

Florida Atlandi Ulikool search Methods in Child Language: A Practical
Guide® ja koos Peffy McCardle’iga ,.Childhood Bilin-

gualism: Research on Infancy through School Age*®

~-The nature of dual language skills at the time of school entry among
children from minority language homes” (,Vdhemuskeelsete kodude
laste kahe keele oskuse olemus koolimineku ajal®)

Paljud kooliteed alustavad lapsed on juba varases eas puutunud kodus kokku keelega, mis ei ole
nende koduriigi enamuskeel. Nende laste enamuskeele oskus erineb tihti Ukskeelsete, enamuskeel-
sete kodude laste keeleoskusest. Alushariduspoliitika peaks arvestama toendusmaterjali tegurite
kohta, mis mojutavad vahemuskeelsetest kodudest parit laste keeleoskuste varajast arengut. Koolide
pohimotted ja tavad peaksid arvestama nende laste kahe keele oskuse olemust koolimineku ajal.

Autori labor on uurinud inglise (enamuskeel) ja hispaania keele (vdhemuskeel) arengut USA sis-
serandajate perede laste seas, kes kasutavad kodus hispaania, aga tihti ka inglise keelt. Ettekandes
kirjeldatakse nende laste inglise ja hispaania keele arengut enne kooliminekut, vottes aluseks 18.
elukuust 5. eluaastani kogutud kestevandmed. Uurimistdd tulemustest nahtub, et laste inglise ja
hispaania keele arengutrajektooride kujunemist mojutab hulk tegureid. Osa neist teguritest pakub
paindlikke sekkumisvaéimalusi. Uurimistdo tulemused kirjeldavad vahemuskeelsetest kodudest parit
5-aastaste laste kahe keele oskuse eri mustreid. Nende duaalse keeleoskuse mustrite tundmine
peaks aitama klassiopetajatel paremini moista vahemuskeelsetest kodudest périt laste voimeid ja
nendega seotud probleeme.
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Monika S. Schmid on Essexi Ulikooli keele ja ling-
vistika osakonna juht. Ta sai oma doktorikraadi
inglise lingvistikas 2000. aastal Dusseldorfis
Heinrich-Heine Ulikoolis. Tema t&6 teema oli ,Es-
imese keele kadumine, kasutus ja sdilitamine -
Saksa juudid inglise keelt emakeelena konele-
vates riikides” Sestsaadik on ta todtanud
Amsterdami Vabas Ulikoolis ja Groningeni Uliko-
: R olis. 2013. aasta septembrist alates t6otab ta Es-
Monika S. Schmid sexi Ulikoolis lingvistika professorina.

Essexi Ulikool Tema t66 keskendub esimese keele kadumise

https://languageattrition.org e aspektidele. Ta on avaldanud kaks monograa-

fiat ja toimetanud sel teemal mitu ajakirjade

erivdljaannete kogu, millest viimane oli ,Oxford

Handbook of Language Attrition® (2019). Tema t66d on rahastanud eri allikad,

sealhulgas Saksamaa uurimisfond Deutsche Forschungsgemeinschaft, Hollan-

di riiklik teadusfond NWO ning Majandus- ja Sotsiaaluuringute Noukogu (Eco-
nomics and Social Sciences Research Council, ESRC).

~Language attrition and professional re-immersion® (,Keele lagune-
mine ja ametialane taaskiimblus®)

Inimesed, kes elavad ja tootavad monda aega voorkeelses keskkonnas, harjuvad sellega, et nad ei
kasuta seda keelt tapselt samamoodi nagu emakeelena konelejad. Nad lepivad sellega, et neil on
vooras aktsent, raske digeid sonu leida ning sdnavara- voi grammatikavead. Me moistame, et enamiku
mitmekeelsete inimeste jaoks on see lihtsalt tegelikkus, mis tldjuhul ei takista suhtlemist.

Vaga vahesed on aga valmis olukorraks, kus samalaadsed probleemid hiilivad nende emakeelde. Kui
nad raagivad telefonis kodumaal elavate pereliikmete voi sopradega voi lahevad neile kiilla, avasta-
vad nad tihti Gllatusega, et neil on raske digeid sonu leida. Selle teeb raskemaks asjaolu, et ldhedaste
reaktsioon voib olla darmiselt negatiivne - tihtipeale eeldatakse lihtsalt, et nad eputavad.

Sellised olukorrad voivad olla véaga narveséévad ja mojutada halvasti valismaal elava inimese side-
meid kodumaaga. Keele lagunemisel voib aga olla ka konkreetsemaid tagajargi, naiteks juhul, kui
inimene, kes naaseb koju, soovib todle kandideerida. Kui inimene ei ole taielikult teadlik oma keele-
oskuse voimalikest piirangutest, sest ta kasutab to0l peamiselt teist keelt, ei pruugi tema kandideer-
imisdokumendid, CV ega vestlus teda just kdige paremas valguses nadidata.

See ettekanne kasitleb nahtusi, mis voivad ilmneda seoses emakeele lagunemisega, nende negatiiv-
set moju inimese tulemuslikkusele to6le kandideerimisel ja toovestlusel ning voimalusi, kuidas valti-
da ametialaseid tagasiloodke.

28

Claudia Maria on saksa lingvistika ja saksa keele
kui voorkeele professor. Ta on Mlnchenis Lud-
wig-Maximiliansi Ulikooli saksa keele kui voor-
keele instituudi juhataja ja mitmekeelsuse rah-
vusvahelise  uurimisiiksuse  direktor. Tema
uurimisvaldkonnad on sotsiolingvistika ja mitme-
keelsuse kognitiivsed aspektid, keelekontakt,
vahemuskeeled ja keelepoliitika, mitmikkirjaoskus
R . . ning teise keele opetamine. Professor Riehl on Kir-
Claudia Maria Riehl jytanud palju tekste, sealhulgas saksakeelse sis-
sejuhatuse mitmekeelsuse ja mitmikkirjaoskuse
uurimisse (,Mehrsprachigkeit: Eine Einfihrung®
Darmstadt: WBG 2014).

Ludwig-Maximiliansi Ulikool

Why multilingual education makes a difference: Educational programs
and their contribution to integration (Mitmekeelse hariduse moju:
haridusprogrammid ja nende panus loimimisse)

Mitmekeelne haridus on Uks peamisi tegureid mitmekeelsuse ja -kultuurilisuse toetamisel tanapaeva
Uhiskonnas. See holmab nii keeleoskuste kui ka kultuuridevahelise padevuse arendamist vahemus- ja
enamuskeele radkijate seas. Lisaks seostatakse programme, mille eesmark on sdilitada ja arendada
vahemuskeeli koos teiste keeltega, positiivsete akadeemiliste tulemustega.

Seda konteksti silmas pidades kasitletakse ettekandes mitmekeelse hariduse eri aspekte: nt opike-
skkonda (implitsiitne ja eksplitsiitne ope), keeleteadlikkuse maoju, varem Opitud keelte kasutamist
abivahendina ning varase kakskeelse kirjaoskuse rolli lisakeelte omandamisel. Tapsemalt arutatakse
vahemus- ja riigikeeltes varase kirjaoskuse edendamist ning keeledpet kui koikide haridustasemete
Ulest horisontaalset tegevust. Autor kasutab oma varasemate uurimistédde andmeid, et illustreerida
mitmekeelsete noorukite keeleoskuste vastastikseost parand- ja enamuskeeltes ning nende keele-
teadlikkust ja identiteediloomet.

Jargmisena anallilsitakse mitme keele opetamisega seotud moisteid ja juhendamisstrateegi-
aid (keelekiimbluse eri liigid, kogu keelerepertuaari holmavad 6ppekavad ning Loimitud aine- ja
keeledppe mudelid). Lisaks keskendutakse sellele, kuidas opetajad saavad rakendada keeltevahelist
pedagoogikat, et aidata Opilastel nende keelte diinaamilisest suhtest kasu Loigata.

Viimasena tuuakse vélja mitmekeelse hariduse head tavad, mis holmavad nii vahemus- kui ka enam-
uskeele oppijaid. Ettekanne annab Ulevaate, miks need programmid on tohus vahend keelevahemuste
loimimise ja Uhiskondliku kaasamise soodustamiseks.
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NMporpaMmma

14.11.2019

9.00-10.00
10.00-10.15
10.15-11.00

11.00-12.30

12.30-13.30
13.30-15.00

15.00-15.30
15.30-17.00

18.00-21.00

Peructpauusg, ytpeHHUn Kode
OTKpbITUE KOHDEpEeHLUU

[naBHbIV foKNaaunk PobepT dunnmncoH (KoneHrareHckas wkona
6usHeca, JaHus) KAHINMACKUI A3bIK: NaHaUes Uiy NnaHaemMua?»

MneHapHag ceccns «foOCNOACTBO aHITUMMCKONO SA3blKa Kak
BbI30B MHOTros3bl4nto». Mogepatop - lepa MayncoH (MHCTUTYT
3CTOHCKOrO A3blKa)

e AHTOHenna Copaye (34UHOBYPrcK1Uin YHUBEPCUTET,
BennkobputaHusa «MNpobnema nognep>kaHus
MHOros3bl4Ms B r106a1M30BaHHOM MUpes

e CaHuTa JlazguHa (AkageMus TexHonornm B PesekHe,
NatBus) «S3bIK KaK LLEHHOCTb: OT A3blKa K TPAHC-S3bIKY B
MHOros3bI4HOM 00OLEecTBE»

e Mupbam Jlaypucaap (Pipedrive, 3cToHUs) «MHOros3sbluue
B MeXAYHapOoaHOM KOMMNaHuUKM Ha npuMepe Pipedrives

0Oben

MneHapHasa ceccusa «MHOroga3bluyne, UOEHTUYHOCTb
N UHTerpauusa». Mogepatop — MapmaHHa MakapoBa
(TocypapcTBeHHas KaHuenapus)

¢ Haup Kopperia M6paxum (YHusepcutet Hopa, Hopserus
«3apoxaeHne MHOrosi3bI4YHOro CaMOCO3HaHUS: pa3BuUTmue
MHOrOS13bIYHOM MEHTA/IbHOCTU B MEPCMNEKTUBE A3bIKOBbIX
npas»

e Capu MNéyxéHeH (YHuBepcuTteT HOBACKONS, DUHNAHOMS)
«OdurumanbHbIi BUANHIBU3M, OAHOA3bIYHbIN
MHTErpPauUMOHHbIA TPDEHUHT U MHOTOS3bIYHbIE XXU3HU —
BbI30Bbl AJ1 UHTErPALMOHHOM NOAUTUKN»

e OnuH TopaappoTtup (YHuBepcuteT Makrunna, KaHana)
«MHOroa3bl4Hble NOAPOCTKU B ABYX OTAE/bHbIX A3bIKOBbIX
cpefax: BO34EeNCTBUE MOrpPy>KEHUS, MPaKTUYECKOW MOsb3bl,
A3bIKOBOW MONUTUKN, UOAEHTUYHOCTU U YCTaHOBOK»

KodernHas naysa

MneHapHag ceccus «kMHOros3blumMe B 06pa3oBaHUN: NONTUKA,
yrpo3bl 1 BO3MOXXHOCTU». MoaepaTop — bupyTte Knaac-JlaHr
(TapTyCKUin YHUBEPCUTET)

e Teo MapuHuc (KoHCTaHUCKUIM yHUBEpCUTET, lepMaHumg)
«513bIKOBOE pa3BUTHME MHOMOSA3bIYHbIX AeTel. Bbi30Bbl 1
BO3MOXXHOCTM AJ11 CUCTEM 06pa30BaAHUS»

e KeptTy Po3eHBanbae (AreHTCTBO NaTbILLCKOro A3bIKa, J1aTBMS)
«MHOrosi3bluMe 1 UAEONOrns «OANH A3bIK 33 pa3»: 0630p
A3blKOBbIX MP06eM B cepe BbICLLIEro 06pa3oBaHUS»

Mpa3aHUYHbIA YXXKUH

30

15.11.2019

8.30-9.00

9.00-10.30

10.30-11.00
11.00-12.30

12.30-14.00
14.00-15.00

Buue-MunHmncTp o6pasoBaHma Yewckoi Pecnybnmkmn Baunas
BenuoBckuii «Yewckasa Pecnybavka — Ha NyTy K HOBbIM
BbI30BaM B 0OYYEHUU A3bIKY»

MneHapHasa ceccusa «MHTErpaums NnocpeacTsom
MHOTros3bl4HOro 06pasoBaHuMa». Mogepatop - Aunasunc
Men6ukcuc (areHtcteo OOH no noenam 6exxeHueB)

e Jpuka Xodd (Pnopuackun ATIaHTUYECKUI YHUBEPCUTET,
CLUA) «OcobeHHOCTU ABYS3blUMS B NEPUOA Hayana
LUKOMIbHOTO 0BYyYeHUs y geTen n3 ceMei 3blIkoBOro
MEHbLUNHCTBa»

e MoHuka C. Wmna (YHnBepcuTeT ccekca,
Bennko6putaHus) «YTpaTa A3blka 1 93bIKOBOE
rnorpy>xeHme B Npo@eccnMoHanbHOM 061acTms.

* Knaygusa Mapuga Punb (MIOHXEHCKUN YHUBEPCUTET
Jopsura-Makcummunmana, lrepmaHug) «fMoyemy
MHOros3blyHoe 06pa3oBaHMe MMEEeT 3HayYeHne: yyebHble
nporpaMmbl U UX BKIAA B MHTErpaLMIO»

KodenHaa naysa
MacTtep-Knacchbl

¢ MoHuka C. WWMna «YTpaTta NepBoro f3blka U 93bIKOBOE
norpy>xeHme B npodeccnmoHanbHor obnactms» (Ha
AHIMMNCKOM S3blKe)

e MUHUCTEPCTBO BHYTPEHHUX Aen «O yeM gymMaellb,
ceMerHag Murpauma?» (Ha aHrMMCKOM S3blKe)

e «TpaHcBaanb», [IpocMoTp 1 06CyKaeHME dunbma
KpuctnHbl HopmMaH (Ha 3CTOHCKOM/PYCCKOM £513bIKaX)

e MUHUCTEPCTBO KYNbTypbl ,[IporpaMmMa pa3BuUtus
MHTerpaumm Loimuy Eesti 2030“ (Ha 3CTOHCKOM S3bIKe,
CUHXPOHHbIN NMepeBos Ha aHMITUNCKUI A3bIK)

Oben

Monutnueckme nebatbl MeXAY S3CTOHCKUMU NAPTUSIMMU.
Mopepatop - HOpuin Hukonaes (ERR)

MogaepaTtop KoHpepeHunu — Toomac PoonaHa
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BbicTynarwouwume

Po6epT dUNAUNCOH SBNSETCS NOYETHbIM Npodecco-
poM KoneHrareHCkKow LwWKonbl 6usHeca, JaHusa. OH
poauncs B Benuko6putaHuu, yumncsa B Kembpuax-
CKOM yHuBepcuteTe U JIMACKOM yHMBeEpcuTeTe, a
TaKXXe Nosy4Ynn OKTOPCKYH CTeneHb B AMCTepaam-
CKOM yHuBepcuteTe. 1o amurpauum B LaHuio B
1973 rony oH paboTan B coctaBe bpuTaHCKOro co-
BeTa B Amkupe, lOrocnaeumn u JloHaoHe. B cnmncok
€ro OCHOBHbIX paboT BXoAAT KHuUrn Linguistic
Po6epT ®UNNUNCOH  imperialism [«/IMHIBUCTUYECKMI MMAEPUANN3MS]
(Oxford University Press, 1992); English-only
Europe? Challenging language policy [«McKkno4m-
TE/IbHO aHr/10513bIYHasi EBpona? S13bikoBasi noanTu-
Ka Kak Bbi30B»] (Routledge, 2003), fOoNONHEHHAsA U
nepesefeHHas Ha dpaHLy3CKuM Kak La domination
de langlais: un défi pour U'Europe (Libre & Solidaire, 2019); v Linguistic
imperialism continued [«/IMHIBUCTUYECKUI UMMEPUATIN3M: [POAO/DKEHNEN]
(Routledge, 2009). OH aBngeTCS COpefakTOPOM KHUF O A3bIKOBbIX NpaBax U MHO-
rosisabl4HOM obpasoBaHuu, B ToM uucne Why English? Confronting the Hydra
[«[Mouemy aHrnniickmii? bopbba ¢ lnaporis] (2016) n Language Rights [«53biKo-
Bble rnpasa»] (B YeTblpex TOMax, B COABTOPCTBE C XeHoM, Tyse CkyTHab6-KaHrac,
2017). Nonyumn npemuio Linguapax oT UNESCO B 2010 roay.

Keynote speaker
KoneHrareHckas wkona
6usHeca

~-English, Panacea or Pandemic® (AHIMIACKUIA: NaHaLea Uav NnaHaemMus)

o601 A3bIK MOXET CAY>KUTb 61aruM UAM 3/7biIM HaMepeHUsM. TeM He MeHee, TONbKO AOMUHUPYOLLMIA
A3bIK MOXET CTaTb NaHaueen unn naHaeMmen. Cratyc «MMMNepCcKUX A3blKOB» NOAKPENIeH CTPYKTYPHbIMKU
cpeacTsamu (pecypcamun) U MOEONOrnsaMn (yoexaeHnsaMu, yctaHoskamm). JIMHrBUUM3M (AMCKPUMUHA-
LMIO MO MPU3HAKY f3blKa) MOXHO CPaBHUTb C PacM3MOM, CEKCM3MOM U KNaccM3MoM. Ha ceroaHsawwHnm
[EeHb aHIIMNCKUIA U KUTaNCKUIA 93bIKW SIBASIOTCS KOHKYPUPYOLUMU «KMUMAEPCKUMU 93bIKaMU», OOHAKO
3HaYUTENIbHO Pa3/INYAIOTCS B TOM, YTO KacaeTCsl BOEHHbIX, 3KOHOMUYECKUX, FeOMOIUTUYECKUX U KY/b-
TYPHBIX (T. H. «T'YMaHUTapHbIX») pecypcoB, BKIOYaa NpoaBuXeHne a3blka. EBponenckmnin MHTerpaumon-
HbIl NPOEKT B HaCcTosLLee BpeMS nepexxmaeT rnyboKuii KpU3nC Kak Ha HaaArocyaapCcTBEHHOM, Tak M Ha
rocynapcTBeHHOM M MEeCTHOM ypoOBHe. B To e BpeMmsl, ykpenneHue nosuumnii aHrMmnincKoro a3bika no
BCEWN KOHTUHEHTaNbHOM EBpone 1 BO MHOIMX yyYpexxaeHuax n Buaax gestensHoctn EC (Hanpumep, bo-
JNIOHCKMI NpoLecc U co3aaHne eauHO eBPONencKon 30Hbl/pbiHKa 06pa3oBaHUa U HayKku) cnocobcTByeT
YCUNEHUIO IMHTBUCTUYECKOW rereMOHUM aHIIUIACKOTO A3blKa U M30ASLMM OPYTUX S3bIKOB, BKIOYAS A3bl-
KW MEHbLUMHCTBA. OTO YKa3blBaeT Ha HEO6XOAMMOCTb MONHOrO obecrneyeHnss NpaB HocuUTenen scex 24
oduumanbHbix a3bikoB EC. Ha ypoBHe kaxaoro rocyaapcrea-yunerHa EC gomkHa 6biTb 0pULManbHO Npu-
HATa U peanv3oBaHa A3bIKOBas NOAUTUKA, KOTOpas CNocobHa NoAAEPXNBaTb aKTUBHbIN BanaHC Mexay
HaLMOHaNbHbIMU U MUHOCTPAHHbIMU Si3bIKaMM Ha BCEX YPOBHAX 06pa3oBaHus. Takas f3bIkoBas NOAUTUKA
6yneT cnocobCcTBOBaTb MHOMOSA3bIYNIO U UHTErpaLmm B dopMax, NPOTUBOCTOSALLMX IMHIBULIUZMY.

Ba)XHO NMOHATb TO, KakK 3/IEMEHTbI MaKpO-, ME30- U MUKPOYPOBHS 13bIKOBOM MONUTUKM YKPENASIOT POb
AHIMUIACKOro A3blka B NO34HEKanutanucTuyeckoM obuectse. OTHOLWEHNE K aHITUNCKOMY $3bIKY Kak
K NaHauee BefeT K U36bITOYHON KOHLEHTPALMM aHIUIACKOrO B LUKOMAX, ero NpoABUMXEHUIO B aKaae-
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MWYEeCKOM cpene v NpuBUIErMpoBaHHOMY CTaTyCy B Hay4HbIX nybankaumsax. TO4HO Tak Xe, kKak homo
sovieticus accouMMpoBasca C TeppUTOPUAbHBIM, KYNbTYPHbIM U TMHIBUCTUYECKUM OTUHYXXOEHWEM, BCE-
MWPpHOE pacnpocTpaHeHne homo americanus npeacTaBnseT co60iM aHaNOrMYHy TeHAEHLUMIO, KOTOpas
B OTCYTCTBME NPOTUBOAEICTBUSA MOXKET BbICTPO NpeBpaTUTLCS B NaHAeMuto. nobanbHas eBponensaums
3apogunacb B CTpaHe, Ha3BaHHOW AMepUKOW, «ornpaBaaHHas» MOLIEHHUYEeCKUM MUGDOM O HUYENHOM
Tepputopuwn, terra nullius, n Bbipocna u3s naeu nancrea, I>XoHa JIOKKa M npe3naeHToB oT [kopaxa
BawwuHrroHa oo Tpamna. nobanbHaa aMepukaHnsauma B HacTosiLee BpeMs NPOHMKaeT B COLMANbHYHO
M NpodeccMoHanbHy XM3Hb NOCPEACTBOM HOPM cultura nullius, MakgoHanbamnsaumn. CTpyKTypHOe
Hacuane HeoUMMEpPUANINCTCKOrO YKPENJIEHUS CTaTyca «BCEMUPHOrO» aHIMUMCKOro fidblka Kak lingua
nullius, nocpencTBOM f3blka Kak YHMBEpPCanbHOM «NOTPEBGHOCTU», OTAENEHHAs OT CUA, COCTaBASABLUNX
OCHOBY €ro pacrnpoCTpaHeHus, CpexmnccupoBaHo npasutensctBamu CLUA u BenukobputaHuu, bpu-
TaHCKUM COBETOM, CUCTEMO cepTuduUKaLumMm npenogaBaTeneit aHrMMNCKOro s3blka Kak MHOCTPAaHHOro
TESOL, HEKPUTUYECKOM NPUKNAAHON IMHIBUCTUKOM C Coy4yacTMeM akajemMumyeckux Kpyros (de Swaan,
van Parijs, Graddol, et al). SMnupuyeckme nccnenoBaHua (HanpuMep, S3bIKOBOM NONUTUKM B o6nactu
BbiCLIEro 06pa3oBaHus), MPU3BaHHbIE BbIICHUTb, MPOUCXOAUT I HAKOMIEHNE UMW OTHYXKAEHUE A3bIKO-
BOro KanuTana, AOXKHbl 6bITb MyNbTUANCUUMINHAPHBIMU. ABTOPbI Takoi MOAUTUKM AO/MKHbI MPOBECTU
AHMNNCKUIA 93blk Mexay Cumnnon n Xapubaon naHaueu n naHoeMuu.

MoapobHee 03HaKOMUTLCS C TEMOM MOXXHO Ha www.cbs.dk/en/staff/rpmsc.

AHTOHenna Copave - npodeccop OHTOUHIBUCTUKU
B 3AMHOYpPrckoM yHusepcuteTe. OgHa 13 BeAyLMX
CneumannucTtoB B Mype B 061acCTu pasBUTUS peYn y
OUNVHIBOB, KOTOPYIO OHA M3YYaeT C MPUMEHEHNEM
MeToA0B M cdepbl NMHIBUCTUKU, IKCNEPUMEHTASb-
HOM MCUXONOTUN U KOTHUTUBUCTUKU. LUnpoko npea-
CTaB/ieHa B nyb6amkaumsaix. 3aHMMaeTcs aKTUBHOM
nonynsipusaunen pesynbratoB UCCIefO0BaHUI MO
AHTOHenna Copaye OWIMHIBANLHOCTM CPeAM Pa3NMYHbIX CN0eB obLie-
ctBa. OupekTop-yypeautenb UMHOOPMaALMUOHHO-UC-
DAMHBYPrcKnii yHMBEPCUTET  cnenoBaTeNbCckoro LeHTpa Bilingualism Matters,
«Bilingualism Matters» OTAENEHNS KOTOPOro B HACTOALWMIA MOMEHT Aeii-
CTBYIOT B 26 CTpaHax.

I'Ip06neMa noaaepXXaHmMa MHorosi3bi4msa B rmo6annsoBaHHOM MuUupe

MccnepoBaHne nokasbiBaeT, YTO ABYS3bluMe C BNageHUEM N06bIMU S3bIKaMK, HE3aBUCUMO OT MX CTaTyca,
npecTua 1 pacnpocTpaHeHUs B MUPE, MOXET AaTb AETSM U B3POC/IbIM LUMPOKMIA CMEKTP A3bIKOBbIX, KO-
HUTUBHbBIX M COLMANbHbIX NPEUMYLLECTB: HAaNpUMep, Yy4LleHHbIE MEeXbs3bIKOBblE CMOCOBHOCTU M rPaMoT-
HOCTb, XOpOLUEee NOHMMaHWe MHEHUS APYrnX N04en, @ TakKe rMBKOCTb MbILLIEHUS B CJIOXKHbIX CUTYaLMSIX.
Mx obecneunsaeT cam PaKT BNaAeHNS ABYMS U 6osee A3blkaMu BHE 3aBUCMMOCTM OT TOTO, Kakue 3TO A3bIKU.
3TOT aKT AO/MKEH CTaTb CTUMY/IOM AN HOCUTENEN S3blka MEHbLUMHCTBA MOMb30BATbCS UX SA3bIKOM; ANS
cemMeli UMMUIpaHTOB — NPOoAoKaTb 06LWATLCA HA POOHOM fi3blKe A0Ma, OCO3HaBas, YTO 3TO CNOCO6CTBYET
A3bIKOBOW M COLIMAJIbHOM MHTErpaLmmn nx AeTei; B 6osee LWMPOKOM CMbIC/Ie — pacCMaTpMBaTb MHOros3blume
M noaaepxaHue s3blka Kak 6eccpoYyHbIv BKNaa, KOTOPbIM MOXET 060raTuTb CTPaHbl U UX XuUTenen. Tem He
MeHee, LUIMPOKO pacrnpoCTpaHeHa No3uLUMS «aHIIUIACKOrO AOCTaTOMHO», TakK Kak NocnenHuii UMeeT CTaTyC U
NPecTUX MeXxayHapoaHOro A3bika. 1 NPOAEMOHCTPUPYIO, KaK HaNlaXkMBaHMe CBA3El MeXay HayKow 1 obLue-
CTBOM MOXET NOMOYb pa3BeHYaTb CTapble U HOBble MUMbI M MO3BOIUTb BOJbLLEMY YNCTY NHOAEN B pa3nnY-
HbIX CEKTOpaX cAeNaTb 0CO3HaHHbIM BbIGOP B 061aCTU M3YYeHUs U NOAAEPXKAHUS A3bIKOB.
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CaHuTta JlasauHa - npodeccop NPUKNaSHON NUHT-
BUCTUKMN B AKageMuUM TexXHonorum B PesekHe, JlaT-
Bus. C 2016 roga yvyacTByeT B nNpoekTe EBponencko-
ro coumanoHoro ¢oHaa A Competence-based
Approach to Learning Processes («kKomMreTeHTHOCT-
HbIV NOAXO0A4 K NpoLeccaM 0b6y4YeHMSI»), OCYLLECTBSA-
eMoM [oCcynapCTBEHHbIM LIEHTPOM 06pa3oBaHUS
NatBuu, B ponu crapwero cneumanucrta BO rnaBe
3KCNEepTHOM rpynnbl MO pa3paboTke HOBOM MNpPoO-

rpaMMbl MO NATbILICKOMY $I3bIKY ANSI HAYaNbHbIX U
CaHuTa JlasAuHA  pennux won Nateum.

Akapemusi TexHonorni 8 B 2009-2010rT. B KauecTse npuriaweHHoro npodec-

PezekHe copa paboTtana B [pandcBanbACKOM yHUBeEpCUTETE

(fepmanusg), a B 2014 roay npwu nopaepxke MuHu-

CTepPCTBA HaykKu U 06pa3oBaHUs ICTOHUN U HOHAA

Archimedes 6bi1a NpurnaweHHbIM Hay4YHbIM COTPYAHUKOM B TaJSIMHHCKOM YHU-
BepcuTeTe.

AkageMunyeckme MHTEpechbl nexart B 061acTu S3bIKOBOM MOJIUTUKU U MOJUTUKN
obpa3oBaHUs, NOAXOO00B M METOAOB B OCBOEHMWU A3blka (POAHOrO M BTOPOrO),
MAaen MOHOIMOCCUM U TeTEPOrNIOCCUMN B S3bIKOBOM 0Opas3oBaHMK, a TakXKe MHO-
rosi3bl4HOCTM B CTpPaHax bantuu B LLenoMm, Hanpumep, C TOUKM 3PEHUST PErMOHaNb-
HbIX A3blKOB U A3blKOB MEHbLUUHCTB, 3KOHOMMUYECKOM LEeHHOCTU MeHee WMPOKO
MCMNONb3yeMbIX A3bIKOB, HAPOAHOM JIMHIBUCTUKM M NPOYMX BONPOCOB. CTaTbu ory-
6nukoBaHbl B U3gaHusax Sociolinguistica, Current Issues in Language Planning,
Journal on Ethnopolitics and Minority Issues in Europe v T.4. Copefakrop KHUrm
Multilingualism in the Baltic States. Societal Discourses and Contact Phenomena
[«MHoros3biumne B cTpaHax bantun. O6LeCcTBEHHbIE ANCKYPCbI U SIBJIEHUS KOHTaK-
Ta»] (2019, Palgrave Macmillan) B coTpyaHuyectse ¢ Xenko ®. MapTeHoM.

fI3bIK KaK LLeHHOCTb: OT 13bIKOBOIO K MEXXbSI3bIKOBOMY OGLLEHUIO B
MHOrosi3bI4YHOM o6LLecTBe

MoHATUA 513bIKOBOE 06LLUEHME N MEXDbSA3bIKOBOE 0b6LLEeHMe, KOTOpble B nocieaHee Bpems obpenu no-
NyNSpHOCTb B COLMONNHIBUCTUKE, OTPAXKAOT U3MEHEHUS B BOCMPUATUU A3bIKa, €r0 LLeHHOCTEN U PYHK-
LM B COBPEMEHHOM MHOroA3bl4HOM o6 LecTse. IMCKyCCUm, KOTOPbIe BEAYTCSA B 3TOM KOHTEKCTE, TakKe
KacaloTcs npoLecca OBlafeHUs A3blIKOM: Kak COBMECTUTb CUCTeMy o6pa3oBaHusl C pa3HOOGpasHbIMU
NpakTMKamMn HocuTenen A3blka, Kak COXPaHUTb UK, HANPOTMB, Pa3pyLUUTb FPaHKULbl MEXAY S3blKaMu,
Kak OTHOCMTbCA K pa3HOO6pPa3HbIM A3bIKOBbIM pernepTyapamM yqyalmxca U CTyAeHTOB U Kak 3a4eicTBo-
BaTb UX B Pa3BUTUMN HABbIKOB YTEHUA U NMMCbMa HAa OOHOM UJIM HECKOJIbKUX A3blKax?

3Tn BOMpPOCHI 06CYXKAAKTCA B KOHTEKCTe uaywen B JlatBum pedopMbl 06pa3oBaHus, KOTOpas Hava-
nacb B 2017 roay (npoekT EBponerickoro coumanbHoro poHaa «A Competences Approach to Learning
Processes», unn «Skola2030», sBnseTcs 4acTbio 3TOM pedopMmbl). TeMbl TaKKe BKIOYAKOT pasinyHble
coumanbHble M NONUTUYECKMe OUCKYpPChl, Kacatolmecs pedopMbl U HOBOrO Moaxoaa K npenoaaBaHuio
POAHOrO A3blKa, a TAKXKEe OBMAAEHMUS NaTbILLCKMM Kak MHOCTPaHHbIM S3bIKOM.
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Nyywen yactblo Kapbepbl Mupbam Jlaypucaap §8-
ngetcq pabora B IT-uHAyCTpUKM, B YMCNO ee npo-
wnbix pabotonatenen sxoaat Skype u Microsoft. B
HaCTOALWMN MOMEHT OHa PYKOBOAMUT 3CTOHCKUM OT-
nenoMm Habopa nepcoHana B Pipedrive, ogHOn U3
Hanbosee 6GbICTPO Pa3BMBAKOLWMXCH TEXHONOrNYe-
CKMX KOMMNaHUM B 3CTOHUU. OHa 6Gblna OKpyXeHa
Pa3IMYHBIMU KYNbTYPaMu U A3bIKaMUM Ha NpOTaXe-
HUW BCEN CBOEWM Kapbepbl B pa3HbiX obnacrsx, ot
06CNY>XMBaHNS KNMEHTOB 1 Typu3Ma A0 HR. Ei Hpa-
Pipedrive BATCH pa3Hoobpasune n paboTta B MeXAyHapOAHbIX
KOMMaHUSAX, HO BMeCcTe C TEM OHa OLUyLaeT CUJlb-
HYIO CBS13b CO CBOMMW 3CTOHCKMMU KOpPHAMU. OHa
CTPEMUTCHA HANTU BanaHC Mexay U3ydyeHmeM 3CTOH-

CKOW KyNbTypbl U A3blKa 1 paboToM B MHOTOHALMOHAIbHOW OpraHu3aumu.

Mupbam Jlaypucaap

Pipedrive - 3T0 MHOroHauUMOHasibHas KOMMNaHUs, 0OPUCbl KOTOPOW PacrosioXKeHbl B BOCbMU ropoaax Le-
CTU CTpaH MMpa. Mbl ropanMcs CBOMM YPOBHEM pa3HO0b6pasns — TONIbKO B HALUMX TaFIMHHCKOM U Tap-
TYCKOM odurcax paboTatoT npeacTaBuTenm 45 pasnmyHbixX HauMoHanbHocTen! Mbl cumMTaeM cebs Mexay-
HapOAHOM KOMMNaHWEN B TOW e CTeNEeHU, YTO U 3CTOHCKOWM, MOCKOJIbKY Halll INaBHbIN M CaMblii 60NbLLOW
oduc Haxogutca B TannmHHe. OdurumnanbHbiM paboymm A3bIkoM Pipedrive aBnseTcs aHIMUNCKNUA, HO B
HaWKnX ouncax Yacto MOXHO YC/bIWAaTh U APYrUe A3bIKKU, TaKUE KaK NOPTYranbCKUin, XMHON, NCNAHCKUI
WU pycckui. B Pipedrive Mbl yBepeHbl, YUTO M3YyYeHMe ICTOHCKOrO 3blKa U KYNbTypbl IBASIETCS OCHOBOM
MHTEerpaumm 3KCNaToB B 3CTOHCKOe o6uiecTBo. PykoBoauTens otaena nogbopa nepcoHana Pipedrive
Mupbsim Jlaypurcaap pacckaxeT o npobnemMax 1 focTmkeHusix Pipedrive npu noucke 6anaHca mMexay
obecrneyeHnem pasHoo6pas3uns 1 NO3NLMOHMpPOBaHMEM Pipedrive Kak 3CTOHCKOM KOMNaHWUM.

Haup Koppeis U6paxum - OOLEHT npenogaBaHUs
AHMMMNCKOro a3blka B YHuBepcuteTe Hopg B byné,
Hopserus. Havp pogunacbk B KOxxHOM Adpuke n Bbl-
pocna B MHOrosi3bl4HOM cpefe, pabotana B MNopTyra-
nun, Kanpe, loHkoHre n 20 net - B MNMapwke, rae pyko-
BOAMIA MPOrpamMMamMm LWKOSbHOrO U ABYSI3bIYHOIO
obpa3oBaHug B Y4ebHOM LeHTpe bputaHCKoro cose-
Ta.

Haup Koppeiia
U6paxum
HayuHble uHTepecbl Haump BkaoualwT B cebs paH-
Hee obyyeHue a3biKy, OUNVMHIBU3M U MHOrosI3blune,
MY/IBTUIPAaMOTHOCTb, §3blK UM WMAEHTUYHOCTb. Hamp
nonyyuna MarMCTepCKyo CTeneHb Nno npenogaBaHmio
AHIMMNCKOTO S13blKa KakK MHOCTPAHHOIO M 3awwmMTtuna cteneHb PhD Ha TeMy TpUAKHT-
BU3Ma, TPDOMHOM rPAaMOTHOCTU U MOEHTUYHOCTM B YHMBepcuteTe PeamHra. OHa siBns-

YHuBepcutet Hopa
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€TCS aBTOPOM CTaTel 1 MaB Ha TeMy BUNMHIBU3MA/MHOIOS3bIYNS U UAEHTUYHOCTH
B TaKMX KHUFax 1 XXypHanax Kak Multilingual Matters u Encyclopaedia of Language
and Education. NoMMMO 3TOro, OHa NMpUHKUMasa y4yactme B MOCBSLLEHHbIX MHOIOS-
3blunto npoekTax EC: pykoBoauna 3KCNEpTHOM rpynmnon No peueH3npoBaHUIO 00-
KyMeHTa EC «KntoyeBble KOMMNeTeHUUU 4151 OByYeHUSs1 B TeUEeHMe BCer XU3HU» (Key
Competencies for Lifelong Learning, 2018), a TakXe y4yacTBoBana B rnpoekrte EBpo-
NercKoro LeHTpa coBpeMeHHbIX a3bikoB (ECML) Early Language Learning: Inspiring
language learning in the early years.

Tak)Ke B UMC/IO Hay4YHbIX MHTEPECOB Haup BXoOdAT rosioca AeTen, U3ydeHne a3blka
Ha ypoKax, AeTCKME A3bIKOBbIE NpaBa U posib AETCKOM IUTEpaTypbl Ha S3bIKE OPUTK-
Hana B KPOCCKYNbTYPHOM U MEXKYNbTYPHOM pa3Butun. B 2016 roaoy ee coeMmectHas
nybnvkauusa c lfenn Annuc, Teaching children how to learn, Delta Publishing, 6bina
ynoctoeHa npemun Coro3a aHrnorosopswmx (ESU English Language Awards) B HoO-
MUHaUMKU «MCTOUYHUKM ONg yuuTenen». Hanp sBngeTca 4ieHoM rpynnbl No Uccneno-
BaHUto geTtckom nutepaTypbl (Nord Research Group) B ELT (CLELT).

3ap0)|(p.eHMe MHOrosi3biI4HOro CaMOoCoO3HaHus: pa3ButTue MHOrosi3bI4YHOM
MEeHTa/IbHOCTH B NepCrneKTuBe A3blKOBbIX MpaB

Y3Kuin B3rnag, Ha HauMOHaNbHY MPUHAANIEXHOCTb, NapagurMa «oAHa Hauus, o4Ha KynbTypa, OauH
A3bIK» OKasanu OrpoMHOEe BAUSHME Ha TO, Kak Mbl BOCMPUHUMAEM HOCUTENEel HeCKONIbKMX S3bIKOB U
A3blkoBOe 06yyeHune B WkKonax. XXI BeK xapakTepusyeTcs pacxoxaeHMeMm mexay AaBHUM CTpeM/IeHu-
eM K naeanbHOMYy MOHOS3bIYHHOMY roCyaapcTBy U peasibHbIM CBepxpa3Hoobpasunem obuiectsa. Jetn ¢
€caMoro mnajLero Bo3pacta KOHTakTUPYIOT C pasfIMyHbIMU A3bIKaMu, MEPEKYaOTCA MeXay HUMU BO
BpeMs 06LeH1s C pOAUTENSIMU pa3HbIX HaLMOHaNbHOCTEN U OOHOA3bIYHBIMU POACTBEHHMKAMM, BCTpa-
MBaOTCS B HOBble 3blKOBble COO6LWECTBa B clyyae 406POBOILHOIO UK BbIHY>XAEHHOrO Nepeesaa po-
autenew, y4aT MHOCTPaHHbIE A3blIKM B HaYasbHON LUKOMe, OBNaAeBatoT aHMUIACKMM Kak 6a30BbIM Ha-
BbIKOM B paMKax LIKOJIbHOM NporpamMmbl M 06y4atoTCs HaLMOHaNbHOMY S3blKy BO BPEMS BHEKIACCHbIX
3aHATMIA. TakoW CueHapuii MHOroa3bluMsa HensbeXXHO OKasblBaeT 3HauMTeNbHOe B/IMSHUE Ha paHHee
pa3BUTUE A3bIKOBbIX HaBbIKOB, F[PAMOTHOCTM U CaMOCO3HaHUs pebeHka. TeM He MeHee, 06LLECTBO BCe
elle BOCMPUHMMAET MHOrOSA3bIYHbIX NtOAEN B Y3KOM, OrpaHUYEeHHOM Kitoye, a o6pasoBaTeNibHble CU-
CTeMbl NPOAO/MKAIOT pacCMaTpMBaTh A3bIKM Kak OTAE/NbHble CYLIHOCTU. Takol noaxon 3a4vacTyio Beaet
K UITHOPMPOBAHUIO U OTTOPXKEHUIO MHOMOS3bIYHbIX AeTei, a 3a4acTyto M UX HaKa3aHWio, YTO BNeYeT 3a
cobom npenckasyeMble nocneacTsms B COUManbHOW, 06pa3oBaTesibHOM U IMYHOM cdepe.

HeB3Mpas Ha WMpOKoe pacnpoCcTpaHeEHME MHOrOS3bl4MS, KOTOpOe 3aCTaBMIO0 HAaC NPU3HaTb CyLLEeCTBO-
BaHMe B 06LLECTBE MHOXECTBA S3bIKOB, HaM BCe elle He06X0AUMO Pa3BUTb MHOMOSA3bIYHYHO MEHTab-
HOCTb, YTOGbI pa3BeHYaTb MU O TPAAULIMOHHOM U YHUKAJIBHOM HaLMOHaNbHOM CaMOCO3HaHuK. C TOUKM
3peHMs A3bIKOBbIX NPaB S PaTyto 3@ NPU3HaHNE MHOrOS3bIYHOIO CAMOCO3HaHMS M NpaBa Ha MHOTON3bIY-
HOe AEeTCTBO, NPM3HaHMEe LLeHHOCTU BCEX A3bIKOB, @ HE TONIbKO TeX, KOTOPble BbIFOAHbI C TOYKU 3pEHUS
3KOHOMWYECKOWN MOJIb3bl UM MOJIMTUYECKON WAEONOrNU, @ TaKKe pasBUTUE MONOXUTENIbHOIO npea-
CTaBneHns o0 cebe U KOHCTPYMPOBaHME MEXHALMOHANbHOrO 3MOLIMOHAIBHOTO M KY/NIbTYPHOrO CaMoCo-
3HaHMA. HaM Heo6x0AMMO paccMaTpmBaTh AeTel Kak HOCUTENEen HeCKONbKUX 13bIKOB, KOTOpblE UMEIDT
MpaBo Ha YHWKaJbHbI MHOFOS3bIYHbIN penepTyap U Bblpa)keHWe CBOero CaMoCO3HaHWS B COLMANbHOM
KOHTEKCTe AoMa, WKOoMbl 1 obuiecTBa. Pa3Butrue pasHoo6pasmsa B obLiecTBe 03HaYaeT NpU3HaHNE MHO-
rosi3bI4HOro CaMOCO3HaHMSA AeTen, NoaaepXKKyY nx 6narononyyumns B chepe o6pasoBaHMa U YKpenneHue
COLMANbHOM CTPYKTYpbl 06LecTBa.
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Capu MNéyxéHeH - npodeccop NPUKNAAHOM NNHIBU-
CTUKN N 3amMecTuTenb pykosoauTtens LleHTpa npw-
KNagHOM NWHIBUCTUKM (PUHCKOrO YyHMBepcuTeTa
lOBackiong. Ee nccnegosaHmsa mn Tpyabl (okono 100
nybavkaumi, Bknoyasa 6onee 30 ctaTer B peLeH3n-
PYEMbIX Hay4HbIX >XypHanax) MOCBSILWEHbl $3blKY,
WAEHTUYHOCTU U NMPUHALNEXHOCTU, MPaBaM MeHb-
LWMHCTB U $3bIKOBbIM MpaBaM, MUrpaumun, 6exxeH-
CTBY M MHTerpaummn, o6pasoBaTenbHON MONUTUKE B
chepe a3bIKOBOro obyyeHus B3pocabix. OHa pac-
CMaTpuBaeT JIMHIBUCTUYECKME BOMpPOChbl B 6onee
LWMPOKOM KYNbTYPHOM U MOJMUTUYECKOM KOHTEKCTe
M COLMANbHOWM CTPYKType NOCPEeACTBOM NIMHIBUCTU-
Yeckon 3THorpadum, TBOPYECKOrO UCCNEeN0BaHUSA U HappaTUBHbIX NOAX040B. B
HaCTOSILLM MOMEHT OHa PYKOBOAMUT TPeEMS MCCNenoBaTeNbCKUMWU MpPOeKTaMu:
Jag bor i Oravais (moBceaHeEBHas XXU3Hb B3POC/bIX U NyTeLecTBYOLWMNX 6e3 co-
NPOBOXAEHWS HECOBEPLUEHHONETHMUX COMCKATENEN NOIUTUYECKOro ybexula B
weeackon OctpoboTHMKM, Svenska Kulturfonden), Toinen koti — Other home (no-
CBSLLEHHbI LOKYMEHTaNbHOMY TeaTpy NpoekT B MMHCKOM HauMOHaNbHOM Tea-
Tpe, Akagemuna dununangmm) u Rajojen yli — Crossing Borders (TBopyeckue npak-
TUKM B CLLEHWYECKON M HapPaTUBHOM UAEHTUYHOCTU, AKagemMusa OUHASHANN).

Capu MNéyxéHeH

YHuBepcuteT KOBSICKHONS

OduumnanbHoe ABySa3bl4YMEe, OAHOSA3bIYMHOE UHTErpaLMOHHOEe O6yyeHue u
MHOrof13bl4Has YXM3Hb — NPO6E€Mbl MHTErPALMOHHOM NOUTUKMU

DUHNSHAMS — ABYSA3bIYHAS CTPaHa C ABYMS MaBHbIMU 0DULMANIBHBIMU S3bIKaMU, DUHCKUM U LUBEACKUM; AaH-
Hble OMPOCOB CBUAETENLCTBYOT O TOM, YTO POAHbIM A3bIKOM 91% HaceneHus GUHNAHAUK ABNSETCS GUHCKUIA,
a 5,5% - weenckuii 93bik. ObrLManbHbI CTaTyC 060MX S3bIKOB AAET MX HOCUTENSIM PaBHbIE MPaBa Mosb30Ba-
HWS rocyaapCcTBEHHbIMU YCTyraMu, TakUMK Kak obyyeHue unm 34paBooXpaHeHme, Ha UX pOAHOM a3bike. TeM
He MeHee, popManbHOe onpeaeneHve paBeHCTBa B 3akoHoAaTeNnbctBe MGUHAAHAUN HE CNOCOBCTBYET ynyy-
LUEHWIO OTHOLLUEHUI MeXay HOCUTENAMU LIBEACKOro U PUHCKOrO S3bIKOB HA MeCTax, @ TakKe NpeoaoeHnIo
TPYAHOCTEN, C KOTOPbIMU CTaNKUBAKOTCS MUIPaHTbI (0OCOGEHHO B CTaTyce GEXeHLEB), CTpEMSLLMECS OBNAAETb
O[HUM 1M 060MMU A3bIKaMK B NpoLecce 06yCcTponcTBa B CTpaHe.

JaHHas cTaTbs OCHOBaHAa Ha NOJIEBOM UCC1Ie0,0BaHUM IMHIBUCTUYECKOM rpynnbl «Jag bor i Oravaisy», KoTopoe
6b110 NpoBeaeHo B LieHTpe npuema 6exxeHueB B @uHnaHamm (2015-2018, nccnenoBaHne NpoaosmKaeTcs).
OcHoBaHHbIM B 1991 roay LeHTp npreMa 6exxeHLeB pacrnonoXKeH B HeGObLLOM CeNbCKOM KOMMYHe B perno-
He ¢ NpeobnagaHMeM LUBEOCKOrO S3blKa, Ha YAaIeHUM OT rYyCTOHaCceNIeHHOM arfioMepaLummn XenbCUHKWU. Hes3u-
pasi Ha CBOe pacrosioXKeHWe, COLIMONMHIBUCTUYECKYHO OBCTaHOBKY MM oduLUManbHoe ABYS3bluMe B CTpaHe,
LeHTp Nnpuema 6exxeHLeB NpoBOAUT ANsl CBOMX obuTaTene, B3poC/biX 1 AeTein, KypCbl PUHCKOrO f3bika. OTya-
CTM 3TO 0BYCSIOBNEHO TEM, YTO (DUHCKMIA CHUTAETCS S3bIKOM, KOTOPbIM rapaHTUPYET COLMaNbHYH MHTErpaLmio:
MHOru1e Noau, NOKMAAILWME LEeHTP, BNOCIEACTBUM CENATCA B perMoHax ¢ npeobnagaHneM MUHCKOro si3blka
B OXHOV DOUHNAHAMKM (HanpuMep, arnoMepauma XenbCUHKM) B Haaexae obecneynTb TYYLlyH X13Hb cebe n
CBOMM JeTaM. TeM He MeHee, B MOBCEAHEBHOM XXM3HM obutaTener LeHTpa UM AOCTYNeH Lenbli CNeKTP JIUHT-
BUCTUYECKNX PEMNEPTYapOB, B T. Y. LUBEACKUIA A3bIK.

B 3700 CTaTbe 5§ paccMaTpMBalo XXM3Hb OAHOMO M3 oBuTaTenen LeHTpa, Moxammaaa, KoTopbli MPOXoauT Yepes
NabupUHT PUHCKOM NONUTUKM B OTHOLLEHNN BEXEHLLEB U A3bIKa, 0XXMAas NOATBEPXKAEHUS CTaTyca 6exkeHua, a
TaKXKe Ha MPOTSXKEHUM NEePBbIX JIET Er0 Y4ACTUS B rOCYAAPCTBEHHbIX MHTErPaLMOHHbIX MporpaMmMax. OCHOBbI-
BasiCb HA MHTEPBbLIO, MHTEPAKLIMOHHBIX U MYNBTUMOAANbHBIX MHTEPHET-AAHHbBIX, S U3y4ato To, Kak MoxaMMaz,
NoNb3yeTcs PasNUYHbIMU S3blKaMK B LLEHTPe npuema 6exxeHuUeB 1 pyrix mectax. Kpome Toro, 1 paccmaTpu-
Balo B3M154bl COTPYAHUKOB (KOHCYNLTAHTOB, COLMAIbHbIX PABOTHUKOB) Ha MONOXEHME LUBEACKOro S3blka B
NoBCeAHEBHOM XXN3HM LIeHTpa nprema 6exeHueB. TeM caMbIM 5 uccieayto npobaemMy oduLManbHOro ABYS3bl-
4MS Y NONb30BAHUS A3bIKaMM BONbLUMHCTBA/MEHbLUMHCTBA, y4UTbIBAs TOT GAKT, YTO MUTPALIUA U KUHTErpaLms»
nNpeacTaBnsoT CO60M CNOXKHbIE COUManbHble, 06LLECTBEHHbIE U MONUTUYECKME NPOLLECChI.
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SnuH TopaapAoTTUP, rpaXkaaHka McnaHomu, nonyym-
na obpasoBaHne B BUCKOHCMHCKOM yHMBEpPCUTETE B
MapgucoHe (OBOMHAs KAMHUYECKasd CTeneHb Maru-
CTpa Hayk no snoroneguu u aygmnmonorun 1994, Ph.D.
1998). C 1998 roga OHa NpenofaeT B LWKOJSIE KOMMY-
HUKATUBHbLIX HayK W pacCTpoOMCTB YHMBepcUTeTa
Makrunna, roe npoBOAMT KypCbl MO HapyLUEHUSM
A3bIKOBOIO PasBUTUS Y OLAHOS3bIYHbIX U ABYSA3blY-
HbIX AeTen, pacckasblBas 06 nx npupoae, npuinHax,
oueHke u neyeHun. OHa pyKoBOOMUT UCCIIeAoBaTe b
CknMm nabopatopusamm B MoHpeane v B icnaHgum m
perynspHo YmMTaeT nekummn B MIcnaHoCKkoM YHUBEPCU-
TeTe. Ee nccnenoBaHna nocCBSLWEHbI HOPMasbHOMY
OCBOEHMIO A3bIKa U A3bIKOBbIM PACCTPOMCTBAM Y AETEN, U3YHAOLLMX OOUH UNTN He-
CKOJIbKO 913bIKOB, OLLeHKE ABYSA3bIYHbIX M MHOTOS3bIYHbIX AeTel 1 3DDEKTUBHOCTU
BMELLATeNbCTBA.

2nuH TopoapaoTTup
YHuBepcutet Makrunna

B cBoen paboTe OHa aKTUMBHO MCMOJb3YyeT KPOCCAUHIBUCTUYECKMA NOAXOA, COMOo-
CTaBNSAS pasfivyHble NO CTPYKTYPE A3bIKKW, a TaKXKe yaensaeT 60/bllioe BHUMaHWE dak-
TOpaM BHELIHEN Cpefpbl, CpaBHMBASA CTO/b Pa3HYI MHOros3bl4HYH cpeay MoHpeansa
n UcnaHamn. 3nnH paspaboTana HECKONbKO CPeacTB aTTecTaumm no NcNaHaCckoMy m
¢ paHuy3cKoMy A3blkaM. OHa TECHO COTPYAHMYAET CO LUKOJIbHbIMU COBETAMU U BHO-
CUT BKNaA, B pa3paboTKy cTpaTernyeckmx mep. He Tak A4aBHO NMH 9BNSNaCh 3aMe-
cTuTenem npeacenartens MHOroHauyoHabHOM €BpOnercKon UCCnenoBaTe/ibCKor
CeTU, n3y4yaBLUEeN /le4eHne paccTpomCTB YCTHOM peyn B cTpaHax Esponbl u Mupa
(Cost Action 1S1406). Ee perynsipHO npuraawaoT BbICTynaTb € AOK1aAaMU U NPo-
BOAMTb 0O6pa30oBaTesibHble MACTEP-KIACChl B Pa3/IMYHbIX CTPaHaxX MUpPa, BKIKOYas
Mcnanaunio, benbruto, Utanuto, Moptyranuto, LLiseriuapuio u ABCTpuUio.

MHoros3bi4Hble NOAPOCTKU B ABYX Pas/IMUHbIX A3bIKOBbIX Cpeaax:
B/IMSITHUE HAXOXXAEHMUSA B cpeae, NPaKTUYEeCKOM NoJib3bl, S3bIKOBOM
NOJIMTUKU, CaMoonpeaesieHUs U YCTaHOBOK.

B noknane pacckasblBaeTCcs O NOAPOCTKAX, FOBOPSALMX HA OAHOM, ABYX U TPEX SA3blKax, KOTOPbIE XXUBYT
B AIBYX pa3/INYHbIX S93bIKOBbIX cpeaax, McnaHamm v ropoae MoHpeans (nposuHums Keebek, KaHapa). 3a
LBa AeCATUNeTUS KOJIMYECTBO XuTtenen McnaHanuv, BNagewmx UCNaHaACKMM S3bIKOM Kak MHOCTPaH-
HbIM, BbIPOCNO NpakTu4eckn ot Hyna Ao 10-15% HaceneHus. MpoBeaeHHble NCCeaoBaHNS NOKa3bIBatoT,
4YTO 3HAUYUTENbHAs YaCTb MONOAbIX MMMUIPAHTOB He BNadeeT UCIaHACKUM S3bIKOM Ha YpOBHE, COOT-
BETCTBYIOLLEM UX BO3PACTY UM KIACCY LUKOJbI, YTO FOBOPUT O HEOBXOAUMOCTU BHECEHUS U3MEHEHUI
B KOHTEKCT A3bIKOBOro o6yyeHus. OCOBEHHOCTU 3TOr0 KOHTEKCTa BK/IHOYAKOT HU3KYHO 3KOHOMUYECKYIO
nonb3y MCNAHACKOrO A3blka B MMPOBOM MaclTabe, BbIpOCLUYHO BUAMMOCTb U YaCTOTY NOJIb30BaHUS aH-
MUACKUM $13bIKOM B PasfINYHbIX IMHIBUCTUYECKMX NMPOCTPAHCTBAX B CTPAHE, @ TaKXKE HESICHYIO S3bIKO-
BYIO MOAUTUKY. OduLManbHbIM 93bIKOM NpoBUHUMKM KBebek aBnsieTcs GpaHuy3CKMii A3blK, OAHAKO B
ropoae MoHpeanb Noan BCEX BO3PACTOB BNAAEIT KakK aHIIMNCKMUM, Tak U PpaHLy3CKUM a3bIkoM. O6a
A3blKa MMEIOT CTaTyC A3bIKOB GONbLUMHCTBA. TeEM HEe MeHee, WKONbHOe 0byyeHne 0693aTenbHO BeaeTcs
Ha (ppaHLy3CKOM s3bike. Takxxe BBeAeHa CTporas NoauMTMKa 3alumTbl GPaHLy3CKOro s3bika. B pokna-
[e npeactaBneHbl pe3ynbTaThl ABYX MapansieNbHbiX UCCIe[0BaHNM, MPOBEAEHHbIX B ABYX OMMCAHHbIX
Bbille A3bIKOBbIX Cpeaax. B cnanamm Hocutenm ncnaHACcKoro A3bika Kak poaHOro U Kak MHOCTPaHHOMo
NpoLIN TECTUPOBAaHME Ha BnageHne NCNaHACKUM U @aHINIACKUM 3blkaMU. 3HaHWE POAHOTrO s3blka HO-
cuTenen NCNaHACKoro Kak MHOCTPaHHOIO OLLEHMBANOCh MO C/I0BAaM CaMMX YYALLUXCS U UX poauTenei. B
MoHpeane oueHMBaNoCh BnageHne GpaHLy3CKUM U aHINIMNCKUM S3bIKaMu. MccnepoBaTenm Takxke oue-
HWUN OTHOLLUEHME K A3blkaM B 060X 3bIKOBbIX KOHTEKCTaX METOA40M 3amno/IHEHUS ONMPOCHUKA U UHTEp-
Bblo. CpaBHeHMe pe3y/nbTaToB UCCIeA0BaHNUS, MPOBEAEHHOTO B ABYX S13bIKOBbIX KOHTEKCTax, MPU3BaHO
nyylie noHATb PaKTopbl, KOTOPblE CMOCOGCTBYIOT MU3YYEHUIO S3bIKa UKW 3aTPYAHSIOT ero.

38

Teo MapuHuc gaBngaetca nNpopeccopomM MHOrosisbl-
ymg B KOHCTaHUCKOM yHUBEpcUTETE U B YHUBEPCU-
TeTe PeauHra. Ero HayyHas aesTenbHOCTb coCcpeno-
TOYEeHa Ha OCBOEeHMM u 06paboTke 43blka B
coobLecTBax TUNMUYHO N aTUMUYHO Pa3BUBAKOLLUX-
CS yYaLlMXCa M HanpaBieHa Ha pacKpbiTMe Xapak-
Tepa 06paboTKM A3blka B TUMUYHOM U AaTUMNUYHOM
A3bIKOBOM pa3BuUTUK. Ero nccnenoBaHus GuHaHCKU-
pylOTCS TakuMMM Hay4HbIMM coBeTaMu Kak ESRC
(«O6paboTKa CUMHTAKCMYECKOM UHPOPMaLUM OETb-
MW, OCBaMBaOLWMMN AHITTMACKUIN A3bIK KaK BTOPOM,
KoHCTaHLCKui yHuBepcuteT, U OETbMU CO crneumduyeckumm paccTponcTeaMm
YHuBepcuTeT PeauHra peyu, B pexxume peanbHOro BpemMeHms), ESRC-DFID
(«MHorosasbluMe ”  MyNbTUIPaMOTHOCTb»), NWO
(«KpoccnuHremcTnyeckoe uccnenoBaHve obpaso-
BaHUS 1 06paboTKM rpaMMaTUYecKnx MOpdeM y AeTelr, 0CBaUBAIOLLMNX aHUN-
CKUI $3bIK KaK BTOPOW, B CPAaBHEHUM C AETbMU CO crneumduyeckMmm paccTpon-
cTBaMu peum»), U npoekt ESRC-GCRF ProLanguage, «B paMKax KOTOpOro
paccMaTpuBanach 3awWmUTHaAa GYHKUMS A3blka B rnob6anbHOM MUrpauum M mMo-
6unbHOCTU». OH NpUHMMan yyactue B nporpamMmme COST Action I1S0804 «PeyeBble
paccTpomMcTBa B MHOrosi3bl4HOM coobuwectse» (Language Impairment in a
Multilingual Society) u pykoBoamn pa3paboTkon 3a4aHUii Ha MOBTOPEHUE Npea-
noxeHun gna tecta LITMUS (Tect Ha Hanuume cneunduyecknux peyesBbiX pac-
CTPOWCTB B MHOrOSA3bIYHOWM Cpeae) AN MHOrOS3bl4HbIX AeTen MO MHOIMMM pas-
JINYHBIM A3bIKaM.

Teo MapuHuc

B HacToSAWMN MOMEHT OH pyKkoBOAMUT npoekToM EC «MHOrosi3bl4HOE CO3HaHUEeE»
(The Multilingual Mind), B paMKax KOTOpPOro npoBoaaTcsl MHTEpPAUCLUNANHAP-
Hble nccnenoBaHUS M ocywecTBnsgeTcs obydyeHne eBponencKkmux nccneposartenen
Ha paHHen cTaamm B obnactm MHorossblvna. OH 3aBenyeT LLleHTpOM MHOros3bl-
4 KOHCTaHUCKOro yHMBepcuTeTa, KOOPANHUPYOLMM UCCNef0BaHUS U OpraHn-
3YHOLLMM NPOrpaMMmbl 13bIKOBOIO M MHOTOSI3bIYHOrO 06MeHa ans npodeccruoHa-
OB U LWMPOKOM 06LLLeCcTBEHHOCTU. OH aKTMBHO NMyO6AMKYeTCS B MeXAYHapOAHbIX
KypHanax u kKHurax. B Hactoswmn MOMEHT OH BXOOUT B PefaKLMOHHbIN CO-
BET Takux msgaHum kak Journal of Child Language, Applied Psycholinguistics,
Second Language Research, Language Acquisition n Linguistic Approaches to
Bilingualism.

«MHorosa3sblumMe B 06pa3oBaHMMU — NOJIUTUKA, YrPO3bl U BO3SMOXKHOCTU»

B 3TOM noknage 9 NpeactaBnio pesynbTaThl ABYX UCCIEA0BAHMM, B KOTOPbIX M3Y4Yanocb pa3BuUTUE A3blKa
Yy MHOTO3bl4HbIX AeTelr B ABYX CTpaHax C 60MbWIMM KONMYECTBOM MHOrosi3bl4HbIX cemei - Benuko-
6puTaHun 1 UHaMM. OCHOBHOE pasnnymMe Mexay ABYMS CTpaHaMu COCTOUT B TOM, YTO MHOrossblume
B Benvko6puTaHMM BO MHOrOM CBSI3aHO C MUrpaumen, B To BpeMsa Kak B MHOUM 3TO HeoTbemnemas
XapakTepuctuka obuiectsa. B o6pasoBaTenbHbIX CUCTEMAX ABYX CTPaH TakXKe CYLLeCTBYHOT 3HaUUTE Nb-
Hble pasnnuus, C KOTOPbIMU CBSI3aHbl ONpeaefieHHble CJI0XKHOCTU M BO3MOXHOCTU: B YaCTHOCTU, 06pa-
30BaTeNibHaa cuctemMa Benuko6puTaHUmM U AHIMM B OCHOBHOM MOHOS$I3bIYHA, B TO BpeMS Kak B MHAUKU
OHa OCHOBaHa Ha Tpex si3blkax. Bce petn obyyarTca NOCPeacTBOM MECTHOrO MM POAHOro f3blKa, K
KOTOPOMY B KayecTBe NpeamMeToB MOXeT A06aBNATbCA U3yyeHne COBPEMEHHOIr0 MHAUMCKOrO (XUHAOM)
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M @HTINIACKOrO A3bIKOB. HEB3Mpas Ha NPeuMyLLECTBEHHO MHOIOA3bIYHYI0 06pa30BaTe/ibHYO CUCTEMY, B
MHAMM pacTeT A3bIKOBOE HEPaBEHCTBO, Tak Kak 60/bLLIOe KOJIMYECTBO AETE ULWEHO BO3MOXXHOCTM Mo-
nyyaTb 06pa3oBaHMe Ha POAHOM A3bIKE Y MOXET YUYUTLCA TONbKO HA MECTHOM $3bIKe UM aHIINIACKOM, @
yuuTens 3a4acTyto 06/1a4at0T OrpaHUYeHHbIM 3HaHWEM A3bIKa NPenoaaBaHus.

MccnepoBaHue, npoeBeaeHHoe B BennkobputaHmm, 66110 MOCBALLEHO M3YHEHUIO TOrO, Kak yyalumecs Ha-
YaNlbHOWM LIKONbl OBNAAEBAOT YMEHUEM FOBOPUTb U YMTaTb Ha aHMIUACKOM Kak Si3blke GONbLIMHCTBA,
a TakXe rpeyeckoM Kak HaumoHanbHOM f3blke. Pe3ynbTaTbl Nokasanu, YTo yMeHue aeTert roBopuUTb U
YMTaTb Ha S3blke BONbLIMHCTBA, KOTOPbIM TaKXKe ABNSETCA A3bIKOM LUKONbHOIO 06y4YyeHus, NpeBoCcxXoauT
aHanornyHble yMeHUs Ha HauMOHaNbHOM A3blKe, HAa KOTOPOM FOBOPAT A0Ma. XOTS UX C/IOBAPHbIN 3anac
B @HMIMACKOM MEHbLUE, YEM Y OAHOSA3bIYHbIX CBEPCTHMKOB, OHW NyYlle YMTaloT, YeM OeTu, Bnagerowme
TOJIbKO @HMUMACKUM. MOXHO NpeanonoXuTb, UTO MHOrOS3bl4Me, a TakKXKe YMeHue ymtaTb U nucatb Ha
HECKOJIbKMX S13bIKaX YNy4LLIAKT CMNOCOBHOCTU pebeHKa K YTEHUIO.

MccnepoBaHne, npoeeneHHoe B UHOuK, 9BngeTcs 4acTbto npoekTta «MultiLila» <https://www.mam.
mml.cam.ac.uk/>, Luenb KOTOPOro — U3y4YuTb Pa3BUTME BIALAEHUS S3bIKOM M YMEHUS 4uTaTb, NUCaTb U
CUYMTaTb Y YHALUMXCS HAYaNbHOM WKonbl B UHAMK. MccnenoBaHve NPU3BaHO BbISIBUTb, KAK KOMMJIEKCHOE
B3aMMOAENCTBUE COLMANbHbIX, IKOHOMUYECKUX U reorpaduryeckux GakTopos BAUSeET Ha obecrneyeHne
Ka4yeCTBEHHOro MHOros3bl4HOro 06pa3oBaHNs B 3TOW CTpaHe. B 3ToM foknaae s npenctaBnto AaHHble
Nno pa3sBUTUIO YMEHUS YUTaTb, MUCATb U CYUTATb Y AeTel U3 ABYX UHAMIACKUX LUTATOB, U MOKaXy, Kak 06-
pasoBaHVe Ha POAHOM $3blKe U COLMANbHO-3KOHOMMYECKME PaKTOpbl BAUSIOT Ha pa3BUTUE A3bIKOBbIX
M MaTteMaTUyecKnx cnocobHocTen.

B HacToawmii MomeHT KepTTy POo3eHBanbae paboTa-
et B OToene 43blKkOBOro pa3BUTUS AreHTCTBa Na-
ThILLCKOro A3blKa, rae npoBOAUT COLMOSIMHIBUCTU-
yeckoe wuccnegoBaHume. C 2011 no 2017 ron oOHa
Oblaa NEKTOPOM MO 3CTOHCKOMY S3blKY U Ky/bType B
JlaTBUNCKOM yHMBepcuTeTe. B uncno ee Hay4dHbIX
MHTEPECOB BXOAAT A3bIKOBAs MOAUTMUKA U MONUTUKA
B o6nactm Bbicllero o6pasoBaHusa. HegaBHO OHa
3alWmuTmNa OOKTOPCKYH AMcCepTauuto, B KOTOPOW
CpaBHMBa/sla B3aMMOBJ/IMSIHME $3bIKOB B BbICLUEM
OTaen A3bIKoBOro passutus 0OpPasoBaHUM DCTOHUMU U JTaTBUMN.
AreHTCTBa NaTbILLCKOro
A3blKa

KepTTty Po3eHBanbae

MHorossbiumne u nAEoNornsa «oAnH A3blK 3a pas»: 0630p A3bIKOBbIX
npo6nem B cdepe BbiCcLLEero o6pasoBaHUsa

B HacTosiLLee BpeMs B MOJIMTUYECKMX M SKOHOMUYECKUX Kpyrax BeayTcs 6ypHble AUCKYCCUM, 3aTparu-
BatoLLMe Npobaemy a3bIKoB B cpepe Bbicero o6pa3oBaHuUs. Takme AUCKYCCUM BbI3bIBAIOT Y LUMPOKOMN
06LWEeCTBEHHOCTM MHOXECTBO BOMPOCOB. JJaHHas CTaTbs SBASETCS MPOAO/IKEHNEM MOEN AOKTOPCKOMN
[uccepraumm 1 NpusBaHa BHECTU BKNA4 B 3TU AUCKYCCUUM. B MOel AOKTOPCKOW Ancceptaummn 6bi10 Bbl-
OBUHYTO NpeanosioxeHne, YTo B YHUBEPCUTETCKOM cpeae 3a4acTyto UCMOJb3yeTCs HECKOJIbKO S13bIKOB
OAHOBpPEMEHHO. TeM He MeHee, KaK CTYAEHTbl, TaK U aBTOPbl S3bIKOBOM MONUTUKM CKJIOHHbI NpeacTaB-
NSATb A3bIKM KaK OTAENbHbIE, YETKO pa3rpaHnuyeHHble GeHOMEHbI: OOMH S3blK MOXKET BbIMOHATbL TOJb-
KO OZHY COLMONIMHIBUCTUYECKYID (DYHKUMIO oaHOoBpeMeHHO (Li Wei (2011) Ha3biBaeT 3TO UAeO0rMen
«OOMH A3bIK 3@ pa3»). B yacTHOCTW, AaHHas CTaTbsl NPU3BaHa BbISCHUTb, CYLLECTBYHOT /1M Pa3nnuns Mexay
A3bIKOBOW MAEO0N0TMEeN N NPaKTUKOM, U Kakne, @ Tak)Ke HaMTK OTBET Ha BOMpPOC, 3aBUCUT I pe3ynbTaTt
3bIKOBOW NOJIMTUKU, MPOBOAMMOW CBEPXY BHM3, OT y4eTa peasibHbIX S3bIKOBbIX MPAKTUK. B KauecTBe Ma-
Tepuana crtaTbu 6blIM UCNONb30BaHbI JOKYMEHTbI MO S3bIKOBOM MONUTUKE BbICLLIErO YPOBHS, BbIMyLLEH-
Hbl€ 3CTOHCKMM rocyaapCTBOM, 4OKYMEHTbI CPeAHEro YPOBHS, BbiNyLleHHble TapTyCKMM YHUBEPCUTETOM
(TY), a TaKxXe NoNyCTPYKTYyPUPOBAHHbIE MHTEPBbLIO CO CTyAeHTamMu TY.
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C 2015 ropa: MmnHucTepcTBo o6pasoBaHmsl, Monoge-
XMW U cnopTa Yewckon Pecnybnmku, 3aMmectutensb Mu-
HUCTpPA, INaBa CeKTOpa onepaTuBHbIX Nporpamm EC

2014 - 2015: KabuHeT npaBuTenbCcTBa YeLwickom
Pecny6nuku, rmaBa YnpaBneHus rocygapCTBeHHOM
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CTBa M roCyaapCTBEHHOIO pasBUTUS

Baunas BenkoBcKuii
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3amecTuTeslb MUHUCTPa CKMe YacTHble obpa3oBaTesibHble KOMMaHuu), Me-
naBa cekTopa onepaTuBHbIX Heayxep rno passBuUTUIO
nporpamm EC

MuHucTepcTBO 06pasoBaHMs,
MOJIOAEXMN U cropTa
Yewckon Pecriyb6ankm

2009 - 2016: KapnoB yHuBepcuTeT ([para), dakysnb-
TeT nenaroruku, ooktopaHT; GA UK (cybcmaumpyro-
was opraHusaumsa Kapnosa yHuBepcuTeTa), uccne-
noBaTtenb

2008 - 2014: MUHUCTEPCTBO BHYTPEHHUX OenN, pyKO-
BOAMTENb MPOEKTOB

2007: UHcTUTYT ®payHrodepa, LleHTp BoctouHom n LleHTpanbHon EBponebl, Jlenn-
uur, lepMaHug, uccnenosatesb

O6pasoBaHue

2009 - 2012: Kapnos yHuBepcuTteT (Mpara), pakynbreT negarorvku (Hanpasne-
HMWe: neparorunka); Auccepraumsa Ha COMCKaHMe CTeNeHu KaHamuaaTa Hayk «Llkona
KaK HauMOHanbHas NOAUTUKa»

2003 - 2009: Kapnos yHuBepcuteT (Mpara), dakynbTeT negarormky (Hanpasne-
HUe: YelCKMn a3bIK U nuTepaTypa, ncrtopus); uccepraums Ha coMckaHue cre-
neHn maructpa «J/intepatypHoe uU HenuTepaTypHOe B COBPEMEHHOM YELICKOM
a3blke»

2007 - 2008: Jlennunrcknim yHmsepcuTeT, hakynbTeT puionorum

HDeaTtenbHoCTb B chepe 0b6pa3oBaHUS; NEKTOP M aBTOp Ny6AUKaUMM Ha TeMb,
CBA3aHHble C EBpONENCKUMU CTPYKTYPHbIMU U MHBECTULMOHHBIMU (POHAAMMU, O~
CyAapCTBEHHbIMU yCyraMmmn Yexunm, oTHoOLEHNAMKU Mexay Yexuen un frepmaHuen,
A3bIKOBOW MOJINTUKOM N UCTOpUEN Hexnu.

Mopo6Ho apyrum ctpaHaM EC, cdhepa obpasoBaHua B Yewckoin Pecnybnmnke npeteprneBaeT CTpeMu-
TeNnbHble M NOPOW Henpeackasyemble U3MeHeHus. TpebyeTcs He TONIbKO NPOAYMbIBaTb M pa3pabaTbiBaTh
HOBble KOMMNETEHLMMU, HO U NPUMEHATb HOBblE NOAXOAbI B 06pa3oBaTeNbHOM npouecce. B cBoei peun
BULLE-MUHUCTP O3HAKOMMT C TEKYLUMMU TEHAEHLMSMU B YELLCKOW 06pa3oBaTeNbHOM NONNTUKE, BEAYLLN-
MU MPUHLMNAMKN KOTOPOW SBNSIOTCS MHKIO3MBHOCTb M MHOTOSI3blUMeE.
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dpuka Xopd - npodeccop ncmxonornm o dnopua-
CKOM ATnaHTuyeckoM yHuBepcuTeTe. Ee nccneposa-
HUS 3aTparnBaroT B3aMMOCBA3U MeXAy CBOMCTBaMMU
OKpYXXeHUS OeTer B paHHeM OEeTCTBE, UX A3blKOBbIM
OMbITOM U pasBUTUEM peun. SBngeTcs pykoBoauTe-
NeM JNOHIUTIOAHOMO UCCNenoBaHUS pasBUTUS Ou-
JIVHIFBOB, FOBOPSILLMX HA AHMIMMCKOM U UCMAHCKOM
A3blkaX, KOTopoe duUHaHCcKMpyeT HaumoHanbHbIM UH-
CTUTYT 300pOBbS OETEN U pasBUTUA 4YesioBEKa UM.
HOHUC KeHHeau LpariBep. ABTOp MHOXXECTBA CTaTen u

Spuka Xodd rnaB C6OPHMKOB: aBTOP y4ebHoro nocobus Language
DROPUACKUI ATAGHTUYECKMTA Development [«53bIkOBOE pa3BuTHE»]; penakTop
MHOXECTBa KHUI MO paHHEMY S13bIKOBOMY Pa3BUTUIO,

YHUBEpCUTET

BKo4aga Research Methods in Child Language: A
Practical Guide [«MeToabl nccnenoBaHus s3bIka y Ae-
Ten: npakTuyeckoe pykoBoacTBo»] u Peggy McCardle, Childhood Bilingualism:
Research on Infancy through School Age [«bunuHIrBM3M B AETCTBE: NCC/1en0BaHMe
nepuoga OT M/IaAeHYecTBa A0 LUKOJIbHOro Bo3pacra»] B coTpyaHudectse c lerru
MakKapgan.

Oco6eHHOCTU ABYA3bIYMS B Nepuoa Havasa LUKOJIbHOro obyvyeHusa y
AeTten us cemMen 13bIKOBOro MeHbLUUHCTBA

MHorue getu, HaumMHaLwme obyyeHne B LUKONE, UMEIOT OMbIT OOLEHNS B CEMbE Ha A3bIKe, OTIMYHOM
OT S13blKa CTPaHbl, B KOTOPOW OHW XMUBYT. 3a4acTyto BaAEHNE TakKuX AeTel S3blIkOM B0/bLUMHCTBA OT-
JINYAETCH OT A3bIKOBbIX HaBbIKOB AETEN U3 MOHOS3bIYHbIX CEMEN, rAe roBOPAT Ha A3blKe BOMbLUMHCTBA.
PaHHAs nonuTtuka B chepe o6pa3oBaHms AOKHA NPUHMMATL BO BHUMaHKE (GaKTOpbl, KOTOpbIe BAUSIOT
Ha paHHee pasBUTUE A3bIKOBbIX HABbIKOB Y AETEN M3 CEMEN, OTHOCALLMXCS K A3bIKOBOMY MEHbLUUHCTBY.
Monutuka n MeToauKa WKObHOro 06yyYyeHns fONXKHbI 6bITb OCHOBaHbl HA CNOCOBHOCTU YYUTbIBATb OCO-
6EHHOCTU ABYA3blYMS, KOTOPOE pa3BMBAETCS Y TaKUX AeTel K Havany oby4yeHus B LUKONE.

Hawa na6opaTtopus M3y4yaeT pa3BUTUE BNALEHUSA aHINTIUNCKUM (93bIKOM GOMbLIMHCTBA) U UCNAHCKUM
(3bIKOM MEHbLUMHCTBA) Y AeTel, pOXAEHHbIX B CEMbAX aMEePUKaHCKUX MMMUIPaAHTOB, B KOTOPbIX rO-
BOPSAT HAa MCNAHCKOM, @ 3a4acTylo TakXXe Ha aHrMMIMCKOM A3blke. Ha npumepe AaHHbIX MHOrOJIETHEro
nccnenoBaHus, NokpbiBatowero nepuog ot 1 %2 roga Ao 5 neT, 9 onuily pasButue BNaaeHUs aHIUMNCKUM
M MCNAHCKUM $3bIKOM Y OOLWKONbHUKOB. Pe3ynbTaTbl MCCIEA0BaHUSA YKa3bIBAKOT HA TO, YTO TpaeKTopuu
pasBUTUS BNAOEHUS aHITIMNCKUM U UCMAHCKUM A3bIKaMU Y TakKux AeTen GopMUpYOTCS Noa, BIUSHUEM
HECKONbKUX (DaKTOpoB. HekoTopble 13 3TUX (GaKkTopoB MOTEHUMANIbHO NOAAAIOTCS BMeLwaTenbCTsy. Pe-
3ynbTaTbl UCCIE€N0BaHNA OMUCBIBAKOT pa3/iMdHble NaTTepPHbl BNageHusa AByMA A3blIKaMU, KOTOpPOE AeTU U3
ceMel f3bIKOBOro MEHbLUMHCTBA Pa3BMBAKOT K 5-1€THEMY BO3PacCTy. 3HaHMe 3TUX NaTTEPHOB ABYA3bIYNS
MOXET MOMOYb LWKOJIbHbIM YYUTENSAM Jyylle MOHATb CMOCOBHOCTU AeTel U3 CEMEN S3bIKOBOMO MEHb-
WKWHCTBA U TPYAHOCTU, C KOTOPbIMU OHU CTaJIKMBAKOTCA.
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MoHuka C. liMua pykoBoauT oTAeNIeHUEM SA3bIKa U
NIMHIFBUCTUKM B YHUBepcuTeTe dccekca. B 2000
rogy oHa nony4duna creneHb PhD no AMHremctuke
AHMMNCKOro s3blka B [AroccenbaopdCcKOM yHMBEP-
cutete uM. lfeHpuxa leHe. Ee aucceptaums 6bina
nocesileHa TeMe «YTpaTa, UCMONb30BaHME U CO-
XpaHeHMe NepBoro A3blka Ha NpUMepe HeMeLKMX
eBpeeB B aHMMoA3bl4HbIX CTpaHax» (First Language
Attrition, Use and Maintenance: the case of
German Jews in Anglophone Countries). [No3gHee
YHMBEpCUTeT Iccekca OHa pa6oTana B AMCTepAamMckoM CBOBOAHOM YyHU-
https://languageattrition.org BEPCUTETE U B rpOHVIHreHCKOM YHUBEpPCUTETE. C
ceHTa6ps 2013 roga oHa paboTaeT npodeccopom
JIMHFBUCTUKM B YHUBEpPCUTETE DCCeKca.

MoHuka C. limua

B xome cBoein HayyHOW OesAITeIbHOCTU OHAa aHanusupyeT pasfiMyHble acnekTbl
yTpaTbl NepBOro s3bika. OHa onybamnkoBana Ase MoHorpadum u pegakTmposana
HECKOJIbKMX COOPHMKOB U CMELBbIMYCKOB XXYPHAa/IOB MO aHHOM TeMe, nocnea-
HUM M3 KoTopbiX aBnsetca Oxford Handbook of Language Attrition (2019). Ee
HayyHasl AeaTeNbHOCTb MPUHAHCUPYETCS U3 PasMYHbIX UCTOYHUKOB, BKOYas
Deutsche Forschungsgemeinschaft, focyaapcTBeHHbIN HayyHbIn GoHA Huaep-
naHpos NWO n CoBeT Mo 3KOHOMUYECKUM U CoLManbHbiM nccnenoBaHugam (ESRC).

A13bIkoBasa aTTpPULMA U NpodecCMOHaNbHOE NOBTOPHOE NOrpyXeHue

Noan, xxmeylimne n paboTatolme B MHOCTPAHHONM S3bIKOBOWM Cpefe Ha MPOTSXKeHUM ntoboro nepuona
BPEMEHMU, MPUBbIKAIOT K TOMY, UTO OHU HE MOJIb3YHTCA A3bIKOM TaK Xe, KaK 3TO AeNatoT HOCUTENU A3blKa.
Takve noamM CMUPALOTCS € TeM HaKTOM, YTO FOBOPST C MHOCTPaHHbIM aKLLeHTOM, MHOTAa C TPYAOM NoA6u-
patoT CNoBa U AENaloT IEKCUYECKME UM rpaMMaTUYeckne owmnbku. 0na 60nbWNHCTBA MHOMOS3bIYHbIX
ntoaen 3To 06bIYHOE SBNEHUe, KOTOPOe, Kak NPaBuIIo, He MellaeT O6LLEeHMIO.

TeM He MeHee, A1 MHOTUX t0fei CTAHOBUTCS HEOXKUAAHHOCTbIO, YTO MOAO0GHbIE SIBIEHUS MOTYT NPOUC-
XOAMUTb U C UX POAHbBIM 13bIKOM. KOrAa OHM 06LLAIOTCS C CEMbE UK APY3bSIMU, OCTaBLUMMUCS B POAHOM
CTpaHe, No TenedoHy Unn BO BpeEMS BU3UTOB K HUM, OHW 3a4aCTyto GbIBalOT HEMPUATHO NMOPAXKEHbI TEM,
4YTO C TPYAOM NOABUPALOT CNOBa. ITO ycyrybnserca TeM GakToM, YTO peaKkums OKPY>KALLMX MOXET BbITb
KpamHe pe3Kol — 3a4acTyto cobecenHMK MOXET CHECTb, YTO YeNOBEK NPOCTO «KPUCYETCA».

MoAO6GHbIM OMbIT MOXET 0KAa3aTbCs OYEHb HEMPUSATHBIM M OTPULATENIbHO MOBAMUATL HA CBA3b dKCNaTa
C ero pofHoOW CTpaHoW. TeM He MeHee, A3bIKOoBas aTTPULMS Tak)Ke MOXEeT OKasaTb 6osiee oLlyTuMoe
BVSIHUE, HAaMpPUMep, eC/IM 3KCMaT KenaeT BEPHYTbCS B POAHYIO CTPaHy M uLLeT paboTy. Eciv Yenosek He
0CO3HaeT BO3MOXHbIX OFPaHUYEHUI BNafeHUs POLHbIM S3bIKOM, KOTOPbIE HaKNaAblBAaeT Ha Hero dakT
MOCTOSAHHOrO OB6LEHUS HAa MHOCTPAHHOM fI3blke Ha paboyeM MecTe, MOTUBALMOHHOE MUCbMO, pe3toMe
M yyactue B cobecefoBaHNM MOTYT BbICTaBUTb €r0 CMNOCOGHOCTM He B Nly4lleM CBeTe.

JaHHbIV O0oKNan MOCBSILLEH HEKOTOpbIM (deHOMEeHaM, CBSA3aHHbIM C MPOLECCOM aTTpULMKM POAHOrO
A3blKa, pacCKa3blBaeT O TOM HEraTMBHOM BIMSIHUM, KOTOPOE OHU MOTYT OKa3blBaTb B KOHTEKCTE Momucka
paboTbl U cobecenoBaHUI, a TaKXXe COOAEPXUT peKoMeHaaunn, Kak nsbexartb Nnogo6HbIX NOCNeaCTBUN.
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Knayaus Mapusa Punb - npodeccop repMaHCKoM
JIMHIFBUCTUKN U TMpPenofaBaHUs HEMELKKOro $3blka
KaK MHOCTpaHHOro. OHa pyKoBoAUT MIHCTUTYTOM Mnpe-
noAaBaHUS HEMELKOrO A13blka KakK MHOCTPAHHOIO U
MexayHapoOHbIM LEHTPOM UCCIEA0BaHUS MHOMOS-
3bluma (IFM) B MOHXEHCKOM yHuUBepcuTeTe JItoaBu-
ra-MakcmmunmaHa. B Kpyr ee Hay4HbIX MHTEPECcOB
BXOOAT COUMONMHIBUCTUYECKME U  KOFHUTUBHbIE
acnekTbl MHOrOA3blYUS, A3bIKOBOM KOHTAKT, A3bIKU
Knayausa Mapus MEHbLUMHCTB U A3bIKOBAs NOAUTUKA, MYALTUIPaMOT-

Punb HOCTb 1 NpernogaBaHMe BTOPOro g3bika. Npodeccop
Punb gBngetca aBTOpoM 60MbWIOrO KOJMYECTBa
BCTYNUTENbHbIX CTaTelr, BKKOYAS MYNbTUIPaMoT-
HOCTb B MHOrOS13bl4ME N UCCEA0BAHME MHOIOA3bI-
uma (Mehrsprachigkeit: Eine Einfihrung. Darmstadt:
WBG 2014).

MIoHXeHCcKui yHuBepcuTeT
JlrogBura-MakcumMmnmaHa

MoueMy MHOros3bIMHOE 06pa3oBaHUEe NPUHOCUT pe3ybTaThbl:
o6pasoBaTesibHble MPOrpamMMbl U UX BKIa4 B MHTErpaLmio

MHorog3blyHoe 06pa3oBaHue FBNFETCS OAHUM U3 KIHOUYEBbIX (AKTOPOB CTUMYNSLMM MHOTOS3bIYNA U
MHOTOKY/ILTYPHOCTU B COBPEMEHHOM 06LecTee. [og 3TMM NoApasyMeBaloT pasBUTUE KakK A3bIKOBbIX
CMOCOBHOCTENM, TaK U MEXKY/IbTYPHOW KOMMETEHUMM Y MPEeacTaBUTeNei A3bIkOBOrO GOJIbLUMHCTBA U
MEeHbLUMHCTBA. Bonee Toro, MporpaMMbl, KOTOPbIE HaLe/IeHbl HA MOLAEPNKAHWUE U PAa3BUTHE A3bIKA MEHb-
LUMHCTBA Hapsaay C APYrMMU A3bIKaMu, AAKOT MOJIOKMUTENbHbIE aKaAeMUYECKUE Pe3ybTaThl.

B HacTosweM agoknage fenaetcs 0630p pas/MyHbIX aCNeKTOB MHOrOS3bIYHOrO 06yYeHuUs: HanpuMmep,
cpenbl 06y4eHus (CKPbITOE U IBHOE 0BYYEHUE), BIUSHUS S3bIKOBOM OCO3HAHHOCTU, UCMONb30BaHUS pa-
HEE M3YYEHHbIX A3bIKOB, a TAKXKE POJIN PAHHErO ABYA3bIlYMA B OBNALEHUMN AOMOMHUTENbHBIMU A3bIKa-
MW. B 4acTHOCTW, B OKNaAe NPUBEAEHbl apryMEHTbI B MOJIb3y PAaHHErO0 OBNAAEHUS TOCYAAPCTBEHHbIM
A3bIKOM U 3bIKOM MEHbLUIMHCTBA, @ TAKXKE MOHMMAHUA U3YHEHUS A3blKa KaK AEATeIbHOCTU, NMPOXOoas-
e yepes BCe CTaanmn obyyeHus. Mcnonb3ys AaHHblE CBOErO TEKYLLErO UCCIeA0BaTeNbCKOrO NPOEKTa,
1 NPOUNNIOCTPUPYIO B3aMMOCBS3aHHOCTb S13bIKOBbIX CMOCOBHOCTEN B HALMOHANbHOM SI3bIKE U SI3blKe
6ONbLUNHCTBA, A3bIKOBOW OCO3HAaHHOCTU U POPMUPOBAHMS HALLMOHANIBHOTO CAMOCO3HAHMUS MHOTOA3bIY-
HbIX MOAPOCTKOB.

Cnepyowmin aTan 6yaeT 3akno4aTbCs B 06CYXKAEHUN KOHUENUUA U METOANYECKUX CTpaTernin MHOros-
3bl4HOro 0B6y4YeHUs (pasfnyHble TUMbl NOrPY>KEHUS, ydebHble NporpaMmbl, BKAOYAOLWMe MOMHbIN pe-
nepryap £13bIKOB, MoAenu, o6beauHaLWmMe npenogaBaHue cogepxaHua npegMeTta v A3blka). Jloknag,
Take NoAHMMAaeT BONPOC O NPUMEHEHUM NpenoaaBaTensiMm NPUHLUMOB MEXbs3bIKOBOW NeAArornku ¢
LLefIbl0 3aCTaBUTb AMHAMUYECKME OTHOLLEHUS MeXAy f3blkaMu paboTaTb Ha 61aro CTyAEeHTOB.

HakoHeu, B Aoknage 6yayT npeacTaBaeHbl yyllne npakTUKU MHOMOA3bIYHOrO 06pa3oBaHus, KOTOpble
NPUMEHSAIOTCS A4J19 06YYEHUS CTYAEHTOB, ABAAIOLLMXCA NPEACTAaBUTENSMU KaK 3bIKOBOTO MEHbLUMHCTBA,
TaK ¥ GOMbLUMHCTBA. §1 NpMBeay AOBOAbI B No/b3y 3dEKTUBHOCTY 3TUX NPOrpamMM B KauyecTBe MHCTPY-
MEHTa MHTErpaLum 1 CoLManbHOro BOBEYEHNS A3bIKOBbIX MEHbLIMHCTB.
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